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fluency with known vocabulary” (Loucky, 1998, p.2). Using these vocabulary
strategies in the developmental stage of language is crucia to the learner. Loucky
(1998) explains that children usually develop their vocabulary incidentally,
through hearing, seeing and speaking. However, for ELLs this type of incidental
learning is insufficient for learning a new language. Instead, these students need
more direct instruction to adequately learn a new language. Bush (1998) agrees by
citing Graves (1984) classification of vocabulary words into three groups. The
first group is words students are learning to read that are already in their oral
vocabulary. The second group is“’learning to read words which are in neither
oral nor their reading vocabularies but for which they have an available concept’”
(Graves, 1984, as cited in Bush, 1998, p. 2). Finally, Graves' third category isthe
learning of words “for which there is no available concept” (Graves, 1984, as
cited in Bush, 1998, p. 2).

Most importantly, the development of vocabulary is crucial to students
successin all areas of academics. Stahl (1983, 1985) “has remarked that to
‘know’ aword, a person has to have both definitional and contextual information
about the word” (as cited in Fondas, 1992, p. 12). This knowledge of words must
be taught and practiced with ELLs consistently and constantly to facilitate their
vocabulary development.

In thisrealm of teaching vocabulary, many arguments arise. Although

there are many strategies to consider, the research does not promote one strategy
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over another. Instead, it is seen that all strategies have some common ground in
the success of students. The first highly debated approach to teaching vocabulary
istheidea of teaching words and their definitionsin isolation versus teaching
context clues to determine the meaning of aword. In Szymborski’s (1995) study
of fourth grade students using varied methods of context clues and wordsin
isolation, she found no significant difference in the obtained skills. Her students
were as successful using both methods of vocabulary study. Bush (1998) found
the same resultsin her study of high school students. Bush (1998) cites Parker
(2986) in saying that junior high school students “learned word meaning by
looking them up in adictionary” (p. 2). Peitz and Vena (1996) found the same to
betruein their study of first grade students and vocabulary recognition. They
state that both words in isolation and the use of context clues aids studentsin
vocabulary development and retention of words. However, Bush (1998) also
notes, “ Sometimes students can simply be given definitions of words and such
knowledge is sufficient for understanding of a given text. Other times students
will need a strategy for using context to figure out word meanings in order to
maintain comprehension” (p. 8).

One cannot, however, be limited to two types of vocabulary instruction.
Instead, addressing different means of teaching and learning is important to reach
al students. Booz (2001) found that his ESL students learned vocabulary best

through the use of worksheets. They viewed the worksheets seriously and used
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them to guide and aid their understanding of the words. Anderson (1998) states
the importance of ateacher’s positive approach to vocabulary learning. This
approach is an important factor in students’ mastery of vocabulary. She also
offersthe ideas of “writing everything down, utilizing graphic organizers,
producing tapes, avoiding distractions, training the attention span. . . and training
the memory” (Fry, 1996, as cited in Anderson, 1998, p. 15). Other strategies
include cooperative learning and appealing to a student’ s multiple intelligences.
However, it isimportant to note that prior knowledge and the building of
background information are still the most effective strategies for vocabulary
instruction.

Finaly, Glowacki, Lanucha, and Pietrus contend “the most effective way
to increase vocabulary growth isto get children to do alot of reading of good
texts’ (2001, p. 31). Fondas (1992) agrees, recognizing the connection between
reading comprehension and a student’ s knowledge of words. This connection
demonstrates the importance of high quality vocabulary instruction as an integral

part of literacy instruction.

Independent Reading
The importance of reading is a concern for al learners and their teachers.

According to the research, students who read independently advance in their
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reading skills, aswell as their vocabulary comprehension. These skills are
necessary for advancement through school and successin life.

In order for students to increase their vocabulary and reading
comprehension, they must be given opportunities for independent reading. This
reading strategy consists of giving students time to read a book of their choicein
class. “Both school and classroom libraries are integral partsin this process
because access to books has been shown to encourage more frequent reading”
(Krashen, 1998; McQuillan, 1998; Neuman, 1999; Neuman & Celano, 2001, all
cited in Vardell, Hadaway & Y oung, 2006, p. 734). This access to different genres
of writing allows students to choose books which meet their interests. This, in
turn, increases the students’ desire to read. Once this desire is recognized,
teachers need to allow students ample time to explore their own reading interests
in class. They aso need to continue to add to the classroom library as the
students' reading proficiencies and interests mature (Vardell, Hadaway, & Y oung,
2006).

This concept of student choice is crucial to “student ownership over
literacy learning” (Ivey & Broaddus, 2001, p. 6). Ivey and Broaddus (2001)
concluded that students with more ownership over their reading and literacy skills
became more successful when participating in literacy activities. Because these
students were given class time to complete independent reading, “the students saw

silent reading as a time to make more sense of the text at hand, since time set
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aside freed them to concentrate, comprehend, and reflect” (Ivey & Broaddus,
2001, p. 17). lvey and Broaddus (2001) found that the students who were given
time for personal reading benefited more from that practice than they had from
small- and whole-group instruction. In addition, their “students reported that time
to read alone in materials of their own choice allowed them to think, learn, and
understand new concepts’ (Ivey & Broaddus, 2001, p. 19).
Writing

The next important aspect of the differentiated classroom liesin how the
language arts teacher approaches writing. The students who have poor
vocabularies and are low level readers tend to shy away from writing or believe
they are poor writers. In order to be effective and enhance a student’ s writing, the
teacher must approach the teaching of writing in a nonintimidating way.

To meet the motivational needs of studentsto write, avariety of
strategies should be employed to help reluctant and struggling writers to become
more fluent. The first of these isthe concept of freewriting. “In freewriting. . .
students devel op ease in putting language on paper by writing nonstop for a set
amount of time about anything that enters their mind” (Romano, 2004, p. 2). This
ease can then be carried over into other parts of the writing curriculum. Without
this ease from freewriting, a student may still block his ideas when it comesto

writing amore formal essay.
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One mgjor strategy in increasing writing fluency and appreciation for
writing isthe use of journaling in the classroom. Furr and Bauman (2003) contend
that student writing will improve when the student has the opportunity to make it
more personal. This personal connection to writing should bein al curricular
areas. In this way, students have the opportunity to have their voices and opinions
heard. Wanket (2005) offers five benefits of journal writing: “ Journals provide an
opportunity for reflection; journal writing improves essays, journals can reveal
trouble; journals help students and teachers bond; daily journal writing is an
excellent way to begin class’ (p. 2). By using journal writing to the fullest of its
potential, one can see the benefit the students can gain through the
implementation of journaling in the classroom.

This concept of journaling paves the way for students to become more
comfortable writing. The students must also see that writing is a priority for both
the teacher and the class. Writing should not be addressed as something added
because the teacher had time left in a class period. “When writing timeis
important enough to be scheduled, it’simportant enough to think ahead and plan
the next literary adventure” ( DeLide-Walker, 1996, p. 2). In this way, students

can come to value their writing time, as well as their written word.
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Conclusion

As one can see from the preceding literature, differentiating instruction is
the most effective way for ateacher to meet the growing needs of students. Using
learning stations throughout the classroom and the school year can provide the
teacher with the flexibility she needs to meet the needs of her students. She will
be able to tailor instruction for each child as he is working in a topic-based
station, as well as address challenges to students through small group instruction.
The teacher should not make every lesson different for every child. Instead,
whole-group instruction is important for the class to meet goals as a group.

In today’ s changing academic climate, a teacher needsto be able to
prepare her studentsto have strong vocabularies, be independent readers, and
write effectively. Through these skills, students should develop alove of learning
that will inspire them to become lifelong learners. To meet all of these goals for
all of students, ateacher should implement learning stations throughout

classroom.
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METHODOLOGY
Setting

My study was conducted in a suburban high school of nearly 3,000
students in central New Jersey. The high school had a growing minority
population, although the majority of the students were white. The socioeconomic
differences were the most noticeable within the school community. We had some
students on welfare and government assistance and some whose parents’ income
was over one million dollars ayear. Although the studentsin my study were all
EL Ls (English Language Learners), this population only contains approximately
100 students in the high school.

My study was conducted in aregular classroom with 28 student desks, two
teacher desks, and two student computers without printers. The class met five
days aweek for forty minutes per day.

The English as a Second Language (ESL) program in this high
school consisted of three levels, ESL I, |1 and I11. The determination of a student’s
level depended on the score received on a standardized language test administered
by the ESL teacher. Thistest evaluated a student’ s speaking, writing, listening,
and reading abilities in English. Based on these scores, students were placed in
the appropriate level of ESL. They were assessed at the end of each school year to
decide their placement for the following year. Once a student was exited from the

program, he was no longer eligible for ESL services. The Language and Literature
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Transition courses, however, aso included students who had exited ESL. This
was the only class where students were still taught as English Language Learners.
Participants

The subjectsin the study were high school students in grades ten through
twelve, ages fifteen through eighteen. The mgjority of the students had been in the
United States for fewer than two years. They were enrolled in ESL 111 or had just
tested out of the district’s ESL program. The students had varying language
backgrounds including Spanish, Korean, Chinese, Tagalog, Romanian, Italian,
Japanese, and Arabic.

Eleven students enrolled in this transition class for the 2006-2007 school
year. Although the students had similaritiesin the fact that they were non-native
speakers, they were as different from one another asin any other
heterogeneously-grouped classroom. Their academic abilities ranged from
students enrolled in basic skills to those taking honors classes. This also served as
areflection of their varying English abilities. Some students had studied English
in their native country before coming here. Others had attended school in other
areas of the United States. Still others had never studied the language and did not
have any English-language contact once they left school at the end of the day.

Getting Approval
In order to complete the MEDU program, a graduate candidate must

design an action research study to be submitted to and approved by the HSIRB
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committee at the college. This committee ensured the student’ s research project
did not endanger any students or interfere with their education.

For this approval, | completed an HSIRB approva form. In doing this, |
outlined the types of students | had, the ways | would protect their confidentiality,
and how | planned to conduct my study. This information was then reviewed by
the committee, and | was granted permission to complete my study.

Data Collection

The purpose of this research project was to assess the effects of using learning
stations in the secondary English classroom of ESL students. The magjority of the
students involved in the study had been living in the United States for more than
two years, but they were still struggling academically due to their rate of English
language acquisition. If the students had more independent activities to enhance
their learning, | believed their language acquisition would improve (Pettig, 2000)
(Tomlinson, 1999). Through the use of learning stations with differentiated and
scaffolded lessons, the students were able to work at their own pace to learn
English. | designed these learning stations to meet district and state standards for
the English curriculum. The stations did not replace whole classinstruction, but
instead were enrichment activities or skill-building activities, depending on
student need, which were directly linked to the unit being studied in whole-class

instruction.
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The study began with my submission of an outline of my plan to Moravian
College' sreview board. Once permission was obtained from this committee (See
Appendix A), | sought and received permission from the school’ s principal (See
Appendix B) to conduct the study in my class. Finally, students needed to receive
parental permission to be involved (See Appendix C). All students had the
opportunity to be involved in the study, but they were not required to be involved
as part of the class. Any student who did not wish to be involved in the study was
not penalized in any way. Once permission was received, students spent time
responding to a questionnaire about their English language ability. The students
were able to evaluate their abilitiesin listening, speaking, reading and writing
(Ford & Optiz, 2002) (Brick, 1975). Once students completed the questionnaire, |
evaluated the responses and determined a starting point for each student’s
assignment to alearning station. Then students received instruction about the
learning stations in the classroom (Ford & Optiz, 2002). They had four class
periods of forty minutes each to explore the different stations and learn what was
required in each station. Once students were clear about the expectations of the
individual stations, they began working in them.

Although many elementary learning stations span the curriculum, the focus of
the stations in the secondary English/ESL classroom was on literacy skills. The
purpose of station one was to enhance English vocabulary. The students

completed vocabulary activities developed by textbook publishers and me. When
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students finished the written work, they had access to an answer key to review
their work or they submitted their work to me for evaluation. Then, they used the
words they learned in writing to help other students understand the definitions and
to demonstrate their own understanding.

Station two allowed students to have time to complete independent choice
reading. They had opportunities to choose from magazines and both fiction and
nonfiction books. They were allowed to bring their own materials or choose from
thein-classlibrary. At the end of the class period, students used Independent
Reading Log forms to ask questions, make predictions, discuss the characters and
setting, keep alist of unfamiliar words, and/or react to what happened in the plot.

In the third station, students had the opportunity to expand their writing skills.
The majority of the writing in this station was in their journals. They were
assigned topics based on the whole class reading. They were then given classtime
within the writing station to complete the journal assignment. The focus of the
assessment varied. The students were evaluated on defending their opinions,
writing in their best English, and producing a specified amount of writing within a
giventime. In addition, when the class was working on aformal essay in whole
group instruction, the students continued their work in this writing-focused station
by collaborating with others of similar ability levels. Students had limited access

to computers while working in this station. Technology was used during the
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formal writing period, and al journal entries were handwritten in their classroom
journals.

For the first few days students were in stations, | assigned the studentsto
them. Once the students became more comfortable with the stations, they were
allowed to choose where they wanted to work. While the majority of the class
worked in the learning stations, | led small group instruction with a selected group
of students (Pettig, 2000). Just as the station assignments changed, so did the
students working with me. All students had the opportunity to work in the
stations, as well aswith me. The small group instruction topics varied from skill
building to literary analysis, depending on student need.

As the semester progressed, | collected data about the students
performance in the learning stations. The first method of data collection was the
use of observational notes (Holly, Arhar & Kasten, 2005). While the students
were working in the stations, | was usually working with some students in small
group instruction. From timeto time, | assigned al of the studentsto a
station,and | circulated while they were working and took notes on what they
were doing. | observed whether they were on task, what they did when they
finished an assignment, how they handled frustration, and how they worked with
others. | noted these observationsin my field log. When | was puzzled by a
student’ s behavior during one of these problems, | took him aside to see how we

could fix the issue. When | did this, | recorded his reaction to being asked about
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his behavior, as well as how he changed his actions. On the days | wasworking
with the small group, my notes focused on what | was able to accomplish with
them. However, | was still watching the students at the stations, so they were
also included in these notes, depending on what happened in the class. The
students did not work in the stations everyday, but two to four times per week. |
observed and took notes on each of these days.

| was fortunate enough to have my lunch period scheduled after this class.
While | took observer notesin class, | was able to add more specific detail as |
typed them during my lunch period. In thisway, | was able to keep an accurate
field log of the happeningsin my classroom (Holly, Arhar & Kasten, 2005).

In order to decide which students were assigned to certain stations
frequently, | developed a student questionnaire. | administered the questionnaire
before starting the stations so | was able to analyze and assign specific studentsto
specific stations. After the students were comfortable with the way the stations
operated, they had the opportunity to choose their own stations, but from time to
time | still assigned them to certain areas, depending on their weaknesses. After
working at the stations, | spoke with the students about their comfort level and
English ability. | discussed questionssimilar to the ones present in the
guestionnaire, so | was able to compare some of their answers (Holly, Arhar &

K asten, 2005).
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| also used journal entries to find out how the students felt about
using the learning stations. The journal prompt was very open-ended, such as
“How do you feel about working in the learning stations?’ | used these journal
entries to help me decide what changes needed to be made to the stations (See
Appendix D).

When a student’ s response in hisjournal was unclear, | asked him to
clarify, through interviewing, what he wrote, so | could be sure | understood.
Because many of the explanations were clear, | did not use many interviewing
techniques. My reasoning was that my students had a very difficult time finding
waysto meet with me. When they were able to, they wanted to know if there was
extracreditinvolved. | feltif | offered extra credit for a student to participatein
the interviewing, the results of thisinterview would be tainted (Holly, Arhar &
Kasten, 2005).

Because the students were working on scaffolded assignments, | collected
some of their assignments from the beginning, middle, and end of the semester.
These assignments included journal entries, vocabulary lists and sentences,
quizzes, and essays. | collected more than three assignments from the students for
evaluation because their output may have varied simply based on the unit we were
working onin class. This, then, would not show the effectiveness of the learning

stations. However, since | collected two or three assignments at various times
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throughout the semester, | was better able to evaluate their progress (Holly, Arhar
& Kasten, 2005).

Once | distributed and collected the permission forms from the students, |
assigned pseudonyms to students to be used throughout the study. These
pseudonyms did not bear any resemblance to their given name. The areas of
performance | looked for throughout the data included time off-task, feelings of
frustration, student progress, and the ability to work independently. | recorded my
findingsin my field log so | would analyze the information later. | knew that
once | began the analysis, | would find other areas | needed to code, but | started
here (Holly, Arhar & Kasten, 2005).

The actual analysis needed to begin somewhat early in the semester, so |
could be sure the stations were meeting the students' needs. In the beginning of
October, | explored the students’ concerns about the learning stations, as well as
how they spent their time on each of the assignments. This gave me about three
weeks of data from the students working in the stations. In addition, | was able to
evaluate the students’ perceived progress with their English abilities. The
information | gathered from my research methods alowed me to see how the
students' English proficiency wasincreasing. | compared my notes to the work
they submitted to determine their progress. At thispoint, | could still make

changesto the stations if the students needed them.



28

Trustworthiness Statement

In any reliable research study, the researcher must adhere to guidelines
which will ensure the quality of the research, as well as protect the subjects of that
research. Teacher action research is no different. Because teachers who perform
research in their classrooms are studying varying students, the privacy of the
students must be maintained for their protection.

While conducting my research study on using learning stations in the
secondary classroom, | considered a number of viable methods to use to preserve
the confidentiality of my students. First, | received permission from the review
board of Moravian College to conduct my study. Then, the principal of my school
reviewed the proposal of my study and signed a consent form. This allowed me
the opportunity to conduct the study (Holly, Arhar, & Kasten, 2005). Next, all
students had the option of participating in the study. All students and their
guardians were required to sign a consent form which explained their
understanding of the study. The consent form also explained the option to not
participate in the study or to drop out at any time (Holly, Arhar, & Kasten, 2005).
Any student who chose not to participate for any reason would not have been
treated differently in the classroom. For example, the students not participating
would be responsible for completing the same work as the participating students.
The only difference in this aspect was which work would have been used as

evidence for the study. Those not giving permission to be studied would not have
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been recorded and their work would not have been used in the study in any way.
However, all students in the class chose to be a part of the study.

In addition to alowing the students to choose not to participate, the
information concerning those involved in the study remained completely
confidential. All studentsin the study received pseudonyms and all of their work
was |labeled with these pseudonyms. In this way, readers of the study will be
unableto identify any of the participants. Any notes | recorded while researching
also used the students’ pseudonyms and were kept completely confidential. These
notes, as well as the students’ work, were kept in alocked filing cabinet in my
home. | was the only one with accessto this research material.

In order to collect information throughout the research process, | needed to
use differing methods of data collection to be able to triangulate the data. |
collected student work, recorded field notes in my log, distributed surveys, and
conducted brief interviews. Although | know | have many students of differing
ability levels, all participating students were recorded through research. This
study did not focus on only the high or low achieving students, but instead on how
the learning stations affect al of them. Therefore, all students were represented
through my data collection (Holly, Arhar, & Kasten, 2005).

Finally, one of the most important steps in the teacher research processis
to make sure | am constantly being self reflective. After recording the students’

information, | kept notes on my own practice. Without these notes, the research
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conducted would not paint an accurate picture of what was happening in my
classroom. These notes a so helped to identify biases which were unknowingly
present in the study (MacLean & Mohr, 1999). These biases may have included,
but were not limited to, prior knowledge of a student’ s ahility, prior knowledge of
a student’ swork ethic, prior knowledge of a student’ s strengths and weaknesses,
and prior knowledge of his attitude toward schooal, literature class, and me. By
reviewing and reflecting on these notes, | was able to explore any evidence of the
biases and make sure they did not influence the research. Asthe study progressed,
| was able to share the data | was collecting with my teacher research support
group. In this group, we discussed how to continue to collect data and how to
evaluate data that was already collected. The researchersin my group were able to
offer suggestions and assi stance throughout the research process.

Although my research question focused on the reported experiences of
students learning through stations, all assignments in class were viable research
material. Many of the skills that students learned or practiced in the stations could
easily be transferred to their performance in other aspects of the class. Any skill
or attitude transferred during this study was noted and analyzed a possible result
of the study. In my role as teacher researcher, | must prepare myself for many
outcomes, both positive and negative, which are results of the study. Failure to do

so would negate the importance and value of the study.
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THISYEAR'SSTORY
“Mom, do you use these learning center thingsin your class?’ | asked as|
flipped through an elementary teaching magazine.
“Centers? Sure, | use them for different units and when | need to work
with asmall group of kids.”
“Do you think | could use them with the high schoal kids, the ESL kids?’
“1 don't see why not. My kids love them. Giveit a shot. The worst that can

happen is that you change it later.”

September 2006: “| don’t see why not.”

A new year, atime to make changes, atime to try something new. |
explained to the class that | was completing my Masters' Degree this year and |
was going to need their help. After answering their questions that, no, they would
not have to call me master once the project was finished, | jumped in to the
explanation.

“1 was thinking we would try something different thisyear. | know some
of you felt that you didn’t understand everything | taught last year. | know some
of you are getting worried about taking the SATs and HSPAs and you want to be
able to write better before you take the tests. | think | might have away that | can
help al of you reach your goals. | haven't tried it before, so | really don’t know

how it is going to go. What do you think? Want to try something new?’
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| waited nervously for their responses. Did they think | was crazy? We had
already spent ayear working together; they knew | was crazy.

“Ms. Marvin, if you say it will help us, we'll try it.”

| passed out the permission dlips, explained what they meant, and hoped
for the best.

| spent more and more time thinking about what | really wanted to
accomplish in the learning stations. | wanted the kids to be able to work
independently to focus on the skills they needed. | wanted them to look forward to
writing, reading, learning new words, but | aso wanted them to appreciate the
time they would have working independently with me. | was hoping they would
be able to see the work | was putting in to the planning of the stations, so they
would want to put as much work in as| did. | revisited the ideawith them. They
would be able to choose their own stations, but sometimes | would assign the
stations based on what | knew they needed to improve.

While | waited for the permission slips to come back, the students began
reading The Chocolate War by Robert Cormier. Because this was the first book of
the year, | was hesitant to let them off on their own in the stations without more
guidance from me. The vocabulary in the novel was causing them difficulty; they
were growing frustrated and it was only September! How was | ever going to let

them continue on from here more independently than they had been before?
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Once the permission-to-participatedlips were returned, the students were
excited to move into their own work stations. Instead of splitting them up from
the beginning, | decided | would teach the class what should be happening at each
station in one group. That way, they could feed off one another’ s questions and
help each other to understand what each station would mean.

For the first two days of center time, we held abook passin class. In order
to help them choose books they wanted to read, and to show that these books
exist, | taught them how to do a book pass. We used the classroom library and
each student chose three books that had interesting covers or titles. Using these
three books, the students filled in a chart (See Appendix E) to track the books that
seemed interesting to them. They then checked out one book to use for their
independent reading. Although it seems asif thiswould be an easy process for

students to understand, it was more challenging than | thought.

Algjandro
Is she kidding me? We just started reading The Chocolate War and now
she wants us to read another book while we arein class. She can’t think | am
going to take this book home with me and sit around and read for fun. How many
times do | have to remind her we don’t speak English? Maybe those American

kids can read all these books at the same time, but | can’t handle all thisand my



other classes and working and making sure my mom gets home from work safely
at night. It’s just too much.

“Jose, did she say that we can |eave the book here?”

“1 think s0.”

| can leave the book? She is gonna give us classtime to read something
we want to, instead of The Chocolate War? | don't get it.

“Ms. Marvin, | can pick any book | want and read it during class?”

“ Sure, aslong as you are assigned to the independent reading station.”

Hmmm. This might not be so bad. | can pick one of her books and just sit
back and read a good story during class time and get credit for it. There must be

a catch.

Independent reading was ready to go. Everyone in the class was able to
find abook he liked and | was ready to give them some time to read. We spent
one day that week on independent reading in class. Although this would become a
center later, for now it was awhole class assignment so they could get used to

filling out the reading log (See Appendix F) and reading in silence.

Sally
I like having the time to read on my own, but let’sbereal. | have the

TOEFL test in a few weeks and | know | haven’t improved my vocabulary enough
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to be ableto do aswell as | need to. She's letting us read, but | was looking
forward to the vocabulary station she was talking about. When are we going to
start that? | won’t ask, no one else wants to work on vocabulary; they'll be
annoyed with meif | remind her she said we would do that. She'll probably get to
it eventually.

Well, maybe | could ask her after class when no one elseis around. That
might be easier. No one would know | asked about working on vocabulary, but

she might be able to get us started a little earlier.

The students seemed to like independent reading once we got passed the
confusion about the book 1ogs and they understood exactly what to do. Our next
job was to tackle the vocabulary station. The class consisted of eight students who
had exited ESL and three who were still enrolled in the program. The vocabulary
they used in their speaking and writing, however, was still below grade level.
Many students were able to recognize words in print, but not able to then use
these words on their own. The goal of the vocabulary station was to increase word
recognition and usage.

| gathered two-pocket folders from the supply room and labeled each with
the students' names. This way, they did not have to be responsible for bringing
the assignment to class for the station work; we kept them in the classroom. |

photocopied exercises using words that consistently appear on the TOEFL (Test
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of English as a Foreign Language) exam. Students who took this exam had been
in the country for fewer than five years, and their scores were then sent to their
chosen colleges. | thought the students would see these exercises as valuable

because many of them were eligible to take the test that year.

“Ms. Marvin, | hate vocabulary. | know enough words.”
“More vocabulary? We just did that in history last period.”

“Do we have to do it?”
“Vocabulary? We do vocabulary in every class!”

“This stinks. Will we get class credit for the work we do? ‘Cause I'm
not doing this unless | get something.”
“Okay, guys. | know you don't like vocabulary. | know you fedl as if

every class you are in makes you focus on vocabulary until you are blue in the
face. | know you have been doing vocabulary practice since you started learning
English. But. . . | also know that without a good vocabulary, you' re not going to
be as successful in school or in ajob as you could be with more words. Y ou'’ re not
going to have as many opportunities. But even before that, you will understand
more about what people are saying around you if you practice your words. Y our
reading will be easier and you will do better on the TOEFL, the SAT, and the
HSPA. Have | led you wrong before? Why don’t we try it? 1 am only trying to

help you learn as much as you can in the time we' re together.”
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Into the TOEFL packets we jumped, straining to keep morale high and
work productive. Students who were eligible to take the TOEFL worked steadily
to complete the packets. In addition to doing the exercises, they had to write their
own sentences using the words from the lists. The sentences showed they
understood the words and the exercises were done correctly when the students
were able to keep their listsin front of them. However, reviewing the words and
committing them to memory was left up to the students.

Sally

| know | need to learn these, but | really hate studying vocabulary. | wish |
just knew the words already. It's unfair because it seems so much easier for other
people. Look at Algjandro, his English isn’t better than mine and he barely
studies, but he speaks Spanish and a lot of the words sound alike. None of the
words sound like anything | know in Korean. He doesn’t care if he knows the
words or not. | don’t think he even cares if he passes, but | do. | want to do well
and | want to be able to do even better in college next year. If | don’'t do well on
the TOEFL, | won’t be able to go to college. Even if | can, how will | ever know
what the professors are saying? How will | be able to keep up with the American
student?. | am so tired of making flashcards for all of the wordsin these packets,
but it seemsto be the only way | can remember the words. | know thisis

something | have to do if | want to do well; | guess| amjust frustrated.
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Back to The Chocolate War we went, together, not in centers. The
students were falling behind in their regular classwork because they were unsure
how to bMichael ce the regular work and the work we were doing in the stations.
Was this a bad plan? Should | have implemented the stations in a class that did
not have as much work to accomplish this school year? | wasin it now, and |
could not make a change that big. Besides, it had only been a couple of weeks; |
could still make thiswork.

“Okay, guys. We need to figure out how we are going to bMichaelce al of
this. How can we use our time to our advantage? We have to work on The
Chocolate War. We have to work on our independent reading, and we have to
work on the vocabulary. We haven't even started working in the journaling
station and I, for one, am feeling alittle overwhelmed. Any suggestions?’

Silence...for once.

“Alright then. Hereiswhat | am thinking. We will spend tomorrow
working in the journaling station. Once we get through that, you will all know
how to use the individual centers. Then, when you comein, | can assign you to a
station and you can get to work. While some of you are working on your own, or
with the people in your station, | can work with asmaller group. This was the
original plan, anyway. | guess| just didn’t think enough about how we were going
to get there. What do you think?’

“Can we pick our own stations sometimes?”’
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“Yes! Therewill be dayswhen | will let you sign up on the board and
choose your own station. Y ou will have to get here quickly, though. Y ou will sign
up when you get here, so if you are late, you might not be able to do what you
want that day.

“So tomorrow when you come in, be ready to journal for the period. Make
sure your journa is here.”

At least writing in their journal s was something the students knew how to
do aready. They had journalslast year and, for the most part, wrote pretty well in
acasual, journal style. They knew how to read the topics, use examples, and
include an opening and closing. The question was to see how much of that
information carried over to this year. On top of this, many of these students would
be taking the HSPA, New Jersey’ s graduation test, in March. They needed to be
able to write as much as possible within a given time frame.

Finally, aday of introducing centers went smoothly. All of the students
got their journals, their topic dips and started writing. The classroom was quiet
except for the sounds of pens scrolling across notebook paper. The students were
focused and worked for thirty minutes. Could | have them al in ajournaling
station? Even just once aweek?

Alglandro
| wouldn’t say it out loud, but | kind of like the journal writing. Well, I like

it if she gives us a good topic. Sometimes, she gives a topic | don’t understand and



| have nothing to say about it. So, then | just pretend to write, but | rip the page
out before | hand in the notebook. I’ s easier to take the zero for the assignment
than to say | didn’t know what to write about. Some topics are okay, though. | like
when | get to write about myself or my friends or my life. | don't really like when
we have to write about the books. Sometimes, | don’t under stand the book and
then | don’t have anything to say. Sometimes, | can't figure out how the topic goes
with the book. | like when we journal in class, though. It isquiet and | can just sit
and write and not have to worry about answering anything out loud. No one

knows if | am lost because | can just be silent and do what | have to get done.

Before the students were assigned to their learning stations, | administered
apre-station survey (See Appendix G). The survey asked the studentstheir
feelings concerning their abilities in English. The mgjority of the students
believed they could easily understand English, but they worried about responding
during conversations. They believed they could not use the correct vocabulary
words when speaking. They also worried about whether or not people would be
able to understand them with their accents. In addition to worrying about their
speaking, they were also concerned about their writing. According to the surveys,
they saw the same problemsin their speaking and writing: Do they know enough
words to express themselves? Finally, they felt most confident about their reading

abilities. They knew they could use adictionary or read at their own pace. Also,
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no one was waiting for or reading their responses. They could read for themselves

without the fear of feeling inadequate.

| like to speak in English, but sometimes | am shy to
pronounce the wrong word.

It’s hard for me to read out loud because | think | am saying words wrong, but | like to
read in my head.

I think | am good at writing and | get many ideas come to mind.

| feel that listening to English is annoying sometimes because | need to pay more
attention than my own language.

| can’t concentrate on both listening to the teacher and understanding the
information.

| can speak English, but can’t get the right words to express my feelings. | am
also not always confident to speak English in front of an American person.
The words don’t flow out of my mouth. | have to think before | speak English.

My reading skills need improvement.

| write slowly. | am used to write from the right, but now | am writing
from left to right.

When | was in the other classes, sometimes | felt nervous to speak English to
teacher or classmates.

There’s many words that sometimes when I'm reading | don’t understand,
but sometimes it sounds like a Spanish word.

Originally, | thought we would be able to jump right into the stations and
the students would be able to read The Chocolate War on their own for the days

we would discussit. The plan was to have them working in the stations three days
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aweek and discussing the novel two days per week. Instead, using the stations got
off to avery slow start. The reading level of the novel and the vocabulary
included in the novel presented more problems than | had anticipated. The
students were unable to interpret the book any further than the literal reading
level. Although | taught symbolism, imagery, and figurative language to this class
last year, they had not carried the information into this school year.

Because of these prablems, | tried revisiting the journaling station using a
topic that would tie in to the novel. | wrote the word “conformity” on the board
and we had a class discussion about its meaning and the experiences they have
had with conforming. Many of the students shared valuable insights because they
al felt the need to conform when they moved to America. After this discussion, |

handed out the journals and told the students to write about their experiences.
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I reminded them journal writing was the same type of work we would be doing in
the learning stations. All of the students wrote in their journals. Because of this, |
decided we would continue to use the journal station most frequently so the
students would still have a connection with the use of the learning stations, but we
would be able to discuss the novel more frequently.

When the students came in the next day, | told them we were starting with
the journaling station. They had read articles about peer pressure for homework,
and their next assignment was to write about an experience they had that involved
peer pressure. At this point, | thought we would be able to use the stations for part
of aclass period three times aweek. Although this was a change from my original
plan, | was feeling overwhelmed by the work | needed to accomplish for my
department standards and the integration of the learning stations into classroom

work.

Algjandro
| like writing in my journal in class. It’s better than doing it for homework
because everyone has to do it at the same time. That way no one sees me writing
in my journal and no oneis going to ask me when | am going to be done. The only
thing | don't like is when Ms. Marvin doesn’'t give us a lot of timeto write. It is

hard for me to think about what | want to say and then know how to say it in
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English. | was proud of myself because | was able to make some connections
between the main character in the book and how | felt when | came to the high
school. | mean, he didn’t have to worry about not under standing people, because
he already knew English, but he did feel weird about being a freshman. | felt that
way last year. Now that | have this connection, | am a little more interested to see

what will happen to himin the rest of the book.

Based on their surveys, | knew | had to confront the issues of their
vocabulary use. Although we were working on the vocabulary | had chosen from
the novel, | also assigned them words from a TOEFL workbook. Many of these
words are commonly used in English, but the students were not familiar with
them. Instead of moving the students into different stations, | decided to try the
whole class instruction again. From doing this, | would be able to see what word
attack skills some of them had, and hopefully | would be able to assign stations to
students who would be able to help each other.

| gave the students alist of vocabulary words from chapter three of The

Chocolate War. | moved them into groups and gave out dictionaries.
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Ms. Marvin: Okay, guys. | read what you wrote on the surveys | gave you. | know
some of you are worried about vocabulary. So, instead of getting into the
stations today, we are going to use another day to work together. | am

hoping thisis going to make your vocabulary go alittle more smoothly.

Algjandro: Can we always do vocabulary in class? | don’'t have a dictionary at

home.

Ms. Marvin: We will do alot in class, but | can also lend you a dictionary to take

home.

Saly: | have adictionary, but | can | just use my translator? | hate using the

dictionary.

Ms. Marvin: You can use atrandator, but remember what we said about them last
year? Sometimes, the translated words don't give you the same meanings

we need. Why do you hate to use the dictionary?

Sally: Sometimes | don’'t understand the definitions. It uses the word in the

definition or it uses other words | haven't heard before. Then, | have to



look up those words. By thetime | am done, | can’t even remember what

the first word was.

Ms. Marvin: Does anyone €lse have this problem?

Many students nod.

Peter: That's why sometimes | just don’t do the homework if it isvocabulary. |

would rather take the zero than have to do all that work!

Ms. Marvin: Has anyone ever used a thesaurus? Do you know what a thesaurus

is?

Sudents look at each other, confused.

Ms. Marvin (taking thesauruses from the shelf): Thisis athesaurus. When you
look up avocabulary word, it gives you alist of synonyms. Y ou can use
thisinstead of adictionary if you think it will be easier for you. Y ou can
also find athesaurus online or in some of the typing programs on your
computer. Let’s use the dictionaries, the thesauruses, and the computers to

work on the vocabulary today.
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Once the students found there were easier ways to complete their
vocabulary assignments, | was hopeful vocabulary lessons would run more
smoothly. Aswe completed the vocabulary lesson of the day, the students had
defined the words they were given. They all seemed to understand the ways to use
the different methods of finding the definitions for vocabulary words.

Since the students had already chosen their independent reading books, we
spent another day with al of the studentsin this station. Asthey read and filled in
their reading logs, | walked around the room and read over their shoulders. | tried
to get a better sense of their feelings about independent reading. Did they find this
vauable? Did they think this was a waste of time? Were they enjoying the books
they had chosen?

As| approached the desks where Jose and Alejandro were sitting, | could
hear Jose trying to involve Algjandro in conversation. Although | wanted to stop
their discussion, | was also curious to see whether Algjandro would allow himself
to stop reading and start talking. | turned my back on them to seem asif | was

watching another group of students.

Jose: Algjandro. Alejandro. Are you coming to my house after school today?

Alegjandro: Looks at Jose briefly, but does not respond.
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Jose: Algjandro, are you coming over? Did you hear me?

Algjandro: I'm reading. It's a good part. Leave me alone.

The boys returned to their work and | could not help but smile. | could not believe
Algjandro just avoided a conversation so he could continue his book. Could this
really be the same student who almost failed last year because he would not
complete the reading homework? What was different about this book that made

Alegjandro want to complete his reading?

Ms. Marvin: Okay, guys. Y ou have about five more minutes |eft in class today.
Please make sure you have filled in your book logs and put them back in
your folders so you have them for next time. Then, you can put your

books back in the box.

Peter: Ms. Marvin, do we have to put the books in the box?

Ms. Marvin: Well, Peter, we agreed that's where we would keep the books

S0 everyone knows where their books are the next time we read.
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Peter: | really like this book about the kidsin prison. | thought maybe | could
take it home so | could read some more on the nights we don’t have
homework. | don’t want to have to wait until we do the independent

reading station again.

Ms. Marvin: Sure, Peter, you can take it home. Can you stay for a minute after

class so | can check the book out for you?

The bell rings and the other students leave the room.

Ms. Marvin: Peter, | don’t want to sound like | am being mean to you, but | am
alittle surprised that you want to read outside of school. | thought you

didn't redly like to read that much.

Peter: It' s different when | get to read this book. Some of the books we have to
read for class aren’t asinteresting as this one. This is about aguy my age
who isin prison. We never get to read books like that. On the days
thereisalate bus, | have been going to the library to do my homework.
Sometimes | get done early and then | have nothing to do. | am bored
and then | get in trouble for being too noisy. If | had this book with me to

read when | get done with my homework, maybe | wouldn’t get in
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trouble anymore.

October 2006: “My kidslovethem.”

One month into school, and we were finally able to really get working in
the learning stations. Admittedly, | had some concerns about the students working
in the stations. Would they be able to focus on their work while others worked on
something different? Would they want to switch stations and only work at their
strengths? Would | be able to work with a small group of students while the rest
of them worked independently? Would they |eave me alone while | worked with
their peers?

On thefirst day of the learning stations, | did not take a small group of
students for instruction. Instead, | assigned all studentsto stationsso | could
observe how they were using their time and working in their stations. | thought
the journaling station would be the most successful, but | was mistaken. The
students in the vocabulary station worked well together to define and write
sentences using their new words. They worked quietly, even though they were
working together. The independent reading group worked well because all of
them were already invested in the books they were reading. They knew exactly
what was expected of them in their station and used the time to enjoy their
reading and to writein the log.

The journaling group, though, presented problems | had not anticipated.

Asthis group sat down to begin working, | explained | was looking for them to be
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able to get out as much writing as possible in the time we had together for one
day. | explained the goal was to write five paragraphs, but | also knew thiswould
be alot to expect in forty minutes. | urged them to concentrate and complete as
much writing as possible. | knew this would help me to be able to see what we
would need to practice before many of them would take the HSPA test in March.
Before working, | handed out the journal topic and asked if anyone had questions
about the assignment. No one did; at least not until it became time for them to
start working.

When the students were given the time to start writing, Jose spent the fist
ten minutes looking for his pen. | asked him more than once if he needed to
borrow a pen or pencil, but he was determined to write with his own. This
problem also gave him the time to delay his writing. Roman suddenly became
concerned that he did not understand every word in the assignment. He asked
about the meanings of many of the words, which allowed him, too, to delay his

writing.

Jose
| usually don’t mind writing in my journal during class because Algjandro
is usually next to me. He knows | can’t write as much as the other peoplein this
class, but he doesn’'t care because he is my friend. Today, Ms. Marvin assigned

different people to my station. | didn’t get to pick who | sat with. | knew she said
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with the people we usually work with. Not today! Today, | have to work with
Michael, Roman, and Sally. They all understand the topic and have the examples
they want to use, and | can’t even think of where to start. Do | know all these
words? It doesn’t really seemfair that | have to sit with the people who are good
at writing. It makes me look even worse than | usually do. | don’t even want to
start writing. That iswhy | had to pretend to lose my pen. Thereisno way | can
write five paragraphsin forty minutes. Maybe the other people in my group will

think | didn’t finish because | had to spend so much time looking for my pen.

If Jose was so unhappy about his writing skills, | knew he had to be the
first one to be able to work with me in the writing group. He would have the most
work to do to complete the essay, along with the other struggling writers: Sally,
Kim, and Jim. When the students arrived in class to start their essays on The
Chocolate War, | had already determined who would be working with me. | put
their names on the board and directed the rest of the class to sign their names on
the board under whichever stations they wanted.

The whole class was assigned the same essay topic, but did not receive the
handouts until they met with me in their writing groups (See Appendix H). |

started by reviewing the writing topic with the studentsin my group.
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Ms. Marvin: Now that you have the topic, can someone tell me what you have to

write about? Remember, the first step in writing a good essay is making

sure you know what the essay topic is expecting from you.

Kim: We have to show about Jerry and Archie.

Jose: Y eah, about Jerry and Archie and what they do in the book.

Ms. Marvin: Do we have to show how they are alike or how they are different?

Jim: Both, | think. But the topic says about point of view, too. Do we have

to talk about point of view?

Sally: We must have to if it isin the topic.

Ms. Marvin: What do we have to say about point of view?

Kim: Ummm, the point of view is changing in the book, right? Sometimes

Archietells the story and sometimes Jerry tellsthe story, | think.

Ms. Marvin: Yes! You areright. How does that tell us more about Archie and
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Jerry?

Sally: Well, I think we can tell what they are thinking because they are talking

in their heads.

Jim: | think that’ sright. Like, we know Archieisajerk because we see
that he doesn’t care about anyone. He isn’t just mean to Jerry; heis mean

to everyone, even hisfriends.

Ms. Marvin: Okay, so we have to look at what we learn about these characters

when the author uses different points of view in the book. What are your

feelings about Jerry?

Jose: Heiskindanice. Heis alittle weak sometimes, but he seems nice. And

he wantsto help Goober.

Ms. Marvin: Excellent. What do you think about Archie?

Kim: Heisajerk. He is mean to everybody and nobody likes him, but they are

scared of him.
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Ms. Marvin: Great. Why don’t you guys split into two groups and one group can
find examples showing what we learn about Jerry from his point of view.
The other group can find examples about Archie. Who wantsto bein

which group?

The students chose their groups and started using their study guides, books
and notes to find examples about both characters. Sally had the interesting idea to
look through the study guides to see which chapters asked questions about Jerry
and which asked questions about Archie. She shared this idea with the rest of her
group, which surprised me because she is usually very hesitant to share any of her
ideas aloud.

At the end of the period, the other students had completed their
independent reading logs and vocabulary. The writing group that had started with
me decided what they should complete for homework, so | would be able to look
over their ideas before they wrote more about the topics. | agreed | would look at
their ideastomorrow, told the rest of the students who would be next in my group,
and dismissed the class.

When the class came in the next day, | thought we would be able to get
right into the groups | assigned the day before. The students sat with their groups,
but the group who had worked with me immediately started asking questions

about their essay-planning sheets. | told them | could give them the first few
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minutes of the period, but | also had to get the other groups started on their essays.
I knew this group would need the most instruction and assistance with their
essays, but | also thought they would be able to be more independent than they
were at thistime.

After the few minutes | spent with the first group, | moved to the group
who | had decided would also need more help in writing. This group consisted of
Peter, Roman, and Algjandro. | was confident that Peter would emerge as aleader
because he would realize the other boys would need his help. Roman, however,
tended to follow whoever had the strongest personality. | knew if | could get Peter
to be interested in the essay, Roman would follow him, and, in turn, so would
Algjandro. If, however, Algjandro was able to persuade Peter to stray off-task, |
would lose the whole group. | felt that my whole new instructional system was
under fire. Thiswould be the test. Would the small-group instruction be effective
in motivating the boys to do the work? Would sitting with me and only afew
students keep them focused?

| reviewed the essay planning packet with them and explained the best
way to get started would be to find examples for both of the charactersto prove
their thesis. Peter decided to use his study guide and notes to find exampl es about
Jerry. Roman, ever the follower, worked with him to find the examples. Algjandro

decided to branch out on his own.
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Ms, Marvin: So, Peter, you and Roman are going to find the examples about

Jerry, right?

Peter: Yeah. | think Jerry isthe easier character. We can probably finish him first

and then start working on Archie.

Algjandro: You don't have to work on Archie. I'm gonna do that one on my own.

| get that guy, you know?

Ms. Marvin: Algjandro, that's alot to take on by yourself. Did you finish the

study guide?

Algjandro: Most of it.

Ms. Marvin: | just hate to see you get in over your head and then fedl like

you are under alot of pressure to get the work done on your own.

How about you start and if you still need more examples when they are

done with Jerry, they can help you?

Algjandro: Okay, but | will probably be done before them anyway.
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Ms. Marvin: You are probably right, but it would make me feel better

if youwould let them help you if they finish first.

Alegjandro: If it will make you feel better, I'll do it.

Asmy group set to work to find examples for their essays, the three
students assigned to the independent reading station approached me to discuss
changing books. | had explained to them when we started the stations that reading
for pleasure can often mean you have to abandon a book. They were surprised
that ateacher would tell them they did not have to finish an assignment, but
eventually understood they could change if they were not enjoying their reading
experience. Ken, Kim, and Jim took advantage of being able to change books
when their reading was not going as they had hoped. | was not surprised Kim
changed; | knew she was not too involved in her choice from the beginning of the
reading. | believed Jim was changing his reading because the book was too

difficult for his reading level. Ken, however, was a different story.

Ken
| wouldn't say | hate being in this class. But do | have to be? | know | am
an ESL kid, but | also know | am much smarter than the rest of the peoplein this

class. | guess | should have talked to my guidance counselor about changing out
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of this classinto an eleventh grade class, but | thought it might be nice to have a
class that was easy for me. Instead, | am stuck in this class of people who don’t
know as much English as | do and | know | will be behind next year.

| could get higher gradesin this class, but | can also get a B+ without
working too hard. Why bother working harder than | have to? Now, she wants us
to read on our own? Is she kidding? If thereisn’'t going to be a test, essay, quiz,
discussion . . . what is the point? What is she going to grade us on? Does she
think I am going to spend my time reading for fun when | could be accomplishing
something that is going to be graded? Sure, it's great she wants us to get more

English, but really, a college islooking for grades. Doesn’t she get it?

By the end of the period, seven students had completed most of the essay-
planning packet, and three had changed independent reading books. Although |
felt we had taken a step backwards in the independent reading, | was pleased with
the planning of the essay writing. | had four more students to introduce to the
essay. If my planning was right, they would only need one class period to

complete their essay packet.

Ms. Marvin: You are the last group to work on the essay planning packet.
I am hoping you will be able to complete most of the packet within

this class period. Y ou should know that next year, when you enter
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agrade-level literature class, you will be expected to plan an essay within

one class period.

Ken: So, wejust have to fill out this form and write an essay?

Ms. Marvin: Well, you want to use your notes, study guides and books to

make sure you find examples that fit the information you need.

David: Can’t we just have the examplesin our heads and just write the essay?

| don’'t understand why we have to complete this packet first.

Ms. Marvin: Because thisis the first essay of the year, | need to see the
planning you have put into the essay. | can then seeif you understand
how to write aformal essay. If you have trouble, | can also see it before
you have written the whole essay and | can help you. Also, it isalways

good practice to plan before you write.

Stephan: | will find examples for Jerry.

Ken: Okay, | will work with you.
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Ms. Marvin: David and Michadl, will you be okay with finding examples about

Archie?

Michael: That'sfine.

Because this group was capable of working independently, | was ableto
check in on the other groups without having to worry about this final group. The
groups started working immediately, but Alejandro and Kim were off task across
the room. They seemed to think | could not hear them because | had my back to
them. | had to remind them that part of working in the learning stations meant that
they had to be able to work independently and in small groups while | was
working with other students.

While the final group finished the first page of the planning, | was able to
pull Peter, Sally, and Roman out of their station to work with me to complete the
essay modeling page. These students were friendly and supportive of their peers,
so | planned to review the modeling page and have them teach it to the rest of the
groups while | helped some students. The final group was able to complete the
planning page of the packet within the class period. Peter, Sally, and Roman were
ableto circulate the room and review the modeling page with the other students. |

assigned the completion of the modeling page for homework.



November 2006: “ Giveit a shot.”

The next day, everyone came to class with his planning packets
completed. The pages showing the model of the essay were complete and the
students were ready to work on their essays. | rearranged the groups and let the
students work together to proofread their modeled paragraphs. They reminded
each other how to include correct MLA citations for direct quotes and reviewed
each other’ s papers to make sure they were following the required formal writing

rules.

Ms. Marvin: | rearranged your groups so you would see a variety of essays.
Remember, the more people who can help you review your essay, the
more likely you will be to correct more mistakes. Y esterday, you read

each other’s essays. Today, we are going to try something alittle different
with the stations. Y ou should choose your own groups. We need to make

three groups and spread out.

Alegjandro: Does it matter who isin our group this time?

Ms. Marvin: No, but it should be people who you think will be honest with you

about your paper.
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Jose: | don't think my essay is very good, but | will work with anyone.

Sudents move into groups and get their journals.

Ms. Marvin: Group one, you are going to work with me for ten minutes. While
we are doing this, group two, you are going to write a ten minute journal
entry about the essay writing process you used to complete this packet.

Y ou want to focus on what was difficult about writing, what was easy and
what you would do differently in the future. At the same time, group three
is going to write aten minute journal entry about the test you took

on The Chocolate War. When ten minutes have passed, we are going

to rotate; | will work with anew group and you will write a different

journal entry. Does everyone understand what we have to do?

Algjandro: So we only get ten minutes in your group?

Ms. Marvin: Yes.

Alegjandro: But what if we have more questions? My essay isreally bad and |

don’t think | can fix the whole thing in ten minutes. What am | supposed

to do?
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Ms. Marvin: Well, if we see we need another day of meeting, we can get
together again tomorrow. Y ou also want to make sure you are listening
closely to what other students are saying about their essays. Some of the
problems you are having may be the same problems other people are
having. Y ou can use the advice you get to improve your own writing.

If you are till stuck, you can aways comein for extra help after school

or you can meet with other students outside of class to help you.

The students moved quickly between the stations because they knew they
did not have alot of time to meet with me or in their groups. | also explained that
they needed to push themselves to write as much as possible within the ten minute
time span for each journal entry. | reminded them to focus on what they were
writing more than on the grammar, spelling, and mechanics.

We spent three days with students working on independent reading,
vocabulary and essay writing. The class was divided into three groups and rotated
their assignments each day. Each day | worked with a different group to proofread
and revise their essays. When | was not with a group, the students were working
in the other stations. Students were given ample time to complete their essays and

they were not assigned additional homework.



67

As the students worked, | announced the essays would be due on
Thursday. When the students came to class on the due date, | again separated
them into groups for peer editing. | asked them to go through each other’ s essays,
looking for any mistakesin formatting, spelling, or content. Once the students
worked in their groups to edit the essays, | gave them the option to take their
essays home one more time to correct any mistakes. The entire class wanted this
last opportunity to fix any errors. The essays were collected on Friday and for the

first time that year, everyone submitted a paper. Success!
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The students wanted to know if they were still going to be working in the
stations even though the essays were done. When | said the stations were
something we were going to continue in the class, they were pleased to know they
would still have the opportunities to work on their own. | only assigned two
stations for afew days and asked the students to work on their independent
reading at home instead of regular homework. | distributed quotes from their next
book, The Secret Life of Bees, and they used these quotes as their journal topics. |
originally thought this would be an easy way to introduce the more universal
themes of the novel. Some students, though, thought this made their assignment
more difficult. They wanted to use their class writing time to look in the book to
find the quotes, instead of applying them to their own lives. The students who
were assigned to the vocabulary station worked on defining words from the novel.
These lists were divided by chapter so the students would have them for reference
while reading the novel. The students worked independently in the journaling
station, but were permitted to work together in the vocabulary station. They
explained the definitions of the words and helped each other to create sentences
using the vocabulary words. Usually, the students liked to work together on
vocabulary because they did not like to look up words and they often did not
understand some of the definitions the dictionary provided. When they worked
together, they were then able to explain the words to each other, therefore

increasing understanding of the words.
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Working in the Vocabulary Station
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Figure 4. Completed vocabulary work from an eleventh-grade ESL student
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Figure 5. Vocabulary sentences written by an eleventh-grade ESL student

Sally
I know we are supposed to work together to do these vocabulary words,
but | really hate working with other people. It's not really that | hate working with
them, but | hate doing vocab with them. A lot of people in the class just want to do

the vocab to get it done. The never listen when Ms. Marvin says these are words



73

we are going to need to know. They ignore the fact that these words might show
up on the TOEFL or the SAT or the HSPA. Instead, they rush through the work
just to get the assignments done.

Ms. Marvin says that when we work in groups, we are supposed to work
together to find the correct answers. We aren’t supposed to split up the lists and
then just share the answers. That is what they do unless sheis standing there
watching us all the time. Whenever she moves away to check on the other
students, they go back to copying the answers from each other. | am pretty good
at using the dictionary or a translator so | get a lot of the words done first. Then,
everyone wants to copy mine. It isn't fair because | did most of the work and they

just copy it.

Although the students liked working in the stations, they were not as adept
at working independently as | thought they would be. Even when the students
were working in the vocabulary station, which allowed them the chance to work
together, they easily strayed from the assignment. As time passed, | thought the
students would become more focused in their groups because they would have to
complete the work within forty minutes. In addition, they were quizzed on the
vocabulary astheir groups were assigned to the station. However, with only

eleven students, even one person can distract the whole class.
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Ms. Marvin: If you are in the vocabulary group and you have finished the
assignment, you should be working on studying the words. Y ou
should not be fooling around or be off-task. Ken, have you finished
your work?

Ken: Almost.

Ms. Marvin: If you aren’t done, then you should be working. Y ou shouldn’t be

talking or doing other work.

Jose: Can | do my vocabulary with Ken’s group since | finished my journal ?

Ms. Marvin: Y ou can, but | do not want you to rely on Ken's translator

to find the meanings of the words. Y ou have to use a dictionary

and discuss the meanings of the words.

Jose: Okay.

Sudents worked quietly in their groups.
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Ms. Marvin: Y ou have about ten more minutes to complete your work today.

Ken and Jose, have you finished al of the vocabulary? | am

noticing you aren’t working anymore.

Ken: That's because we' re done with the assignment.

Ms. Marvin: Really? That was fast. Okay, hand them in.

Jose: Here. Look, all done!

Ms. Marvin: Where are the sentences you wrote?

Ken: Sentences? What sentences?

Ms. Marvin: After you find the meanings of the words, you are supposed to

write a sentence for each word that shows you understand the meaning.

Did you do that?

Ken: | didn’t know we had to.



Ms. Marvin: We have done that for every chapter. It isalso explained
in the directions on the vocabulary list and written on the board.
We have talked before about paying attention to directions. | really

need you to focus on things like this, okay?

Ken: Can | do them for homework?

Jose: | will do them tonight, too.

Ms. Marvin: Y ou can, but you are going to |ose some points because of

the class time you wasted. Does that make sense?

Jose: Yeah, that’ sfair, | guess.

Ms. Marvin: In the future, | want you to make sure you understand
exactly what you are supposed to do for each assignment. If
something seemswrong or it seemslike | didn’t give you forty
minutes worth of work, then you need to double check the

requirements with me.

Ken: Okay.

76
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As students lost focus in the vocabulary station, they were also easily
distracted in the journal writing station. Roman frequently lost his journal and
spent valuable minutes each class period looking for it before deciding to write
his entries on lined paper. Jose often came to class without a pen. Instead of
asking to borrow one when he arrived, he spent time searching his backpack and
pockets, only to remember he did not have one with him. Constantly asking
students to get back on track or concentrate on what they were doing was not
working. | asked the students what | could do to help them focus on the work they
needed to accomplish. They explained they liked working in the stations, and they
liked having some freedom in their assignments. Jose asked if he could listen to
hisiPod while writing in the journaling station. He explained he was able to block
out the other people in the room while he was listening to music. He said he could
think about what he was writing, instead of what other people were doing in the

classroom.

December 2006: “ Thewor st that can happen isthat you changeit later.”
Something had to change. | liked the students working in their small
groups and working on different assignments while | was able to work with some
of them or observe how they were working. | did not like the way some of the

students felt that any time they were not being directly instructed by me was a
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time to lose focus or socialize with other students. | had to revamp the approach |
wastaking. | had to make the work more valuable to the students.
| assessed the students’ reading of chapter one of The Secret Life of Bees

and was surprised to see that a number of students had done poorly on the quiz.
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The Secret Life of Bees Reading Quiz
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Figure 6. Novel-reading quiz by atenth-grade ESL student
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Instead of returning the quiz and discussing chapter one as awhole class, |

decided to use the quiz as an opportunity to try something new in the learning
stations. | divided the students into groups based on their quiz grades. | then
distributed their original quizzes and blank copies of the same quiz. In groups, the
students used their books to respond to the questions they had gotten wrong on the
quiz. In addition to the correct answer, they also had to include the page number
where they had found the answer. | felt this would prevent students from simply
sharing their answers.

| also incorporated technology into the learning stations by alowing the
students to use the computers in the classroom to respond to the literature we were
reading in class. The students used their accounts on nicenet.net to answer
guestions about the reading they had done. While they were working in other
stations in the classroom, they rotated through the two computers to respond to
the questions | had posted online.

The students’ responses to the online questions showed they had a clear
understanding of the chapter. In addition, their corrected quizzes showed they had
gone back through the book to respond to the questions. When we approached
chapter two, | knew | had to continue using the stations to help the students with
their reading comprehension. | divided the students into groups again to discuss
chapter two of the novel. Instead of giving them questions about the chapter, |

asked them to develop discussion questions about what had happened in the
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chapter. They worked together to devel op these questions that they then traded to
review and understand the chapter. The students had trouble creating questions
about the chapter. Although they were able to ask questions, they encountered
difficulty when they had to look for themes that would lead to discussion, instead
of questions about plot and characterization.

We continued working on the novel in this way throughout the remainder
of the reading. The students studied vocabulary from the chaptersin the novel
instead of arbitrary words. The words they studied were then used in class
discussion and in the discussion questions the students devel oped. In thisway, |
felt the vocabulary was more useful for the students. They were able to see the
words in context because they were present in the chapters. They were also able
to use thewordsin context in their own speaking.

Their journal writing was also more closely connected to the novel. To
elicit responses, | used quotes from the chapters they were reading and questions
about the themes. For the journal assignments, they had to show the connections
between the book and real life. Because of this, they were able to make text-to-
self connections about the novel, increasing their comprehension of the novel.

Although | made changes to the other stations, | did not adjust the
independent reading station. Students continued reading their chosen novels and
completing book logs that | collected. They were allowed to abandon any book if

they chose to, although no additional students made that choice.
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Students continued reading The Secret Life of Bees, and we used the
stations to begin another essay. This time, the students completed a less-structured
packet about the essay topic to plan their writing (See Appendix I). They worked
in the same essay groups and with me in small-group instruction to complete the
writing assignment.

Once winter break arrived, the students and | were more accustomed to
working in small-group scenarios. The structure offered by this type of classroom
arrangement enabled students to work independently and at their own pace. More
importantly, though, it allowed students to work with me in aless-threatening
environment in groups of three or four. Students who were normally shy were
more open to asking questions or expressing their confusion. More advanced
students were able to ask higher-level questions without wondering if they were
embarrassing themselves. Finally, students were able to see each other’ s strengths

by helping each other in the independent stations.
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DATA ANALYSIS
Throughout my data collection, | needed to keep focused on my research
question. With so much activity, learning and dialogue in my classroom, | could
easily have lost my way. Instead, | kept copies of my research question available
for frequent access. Whenever | opened my desk drawer, my question greeted me
from an index card. When | opened my files on my computer, | did not “have
mail,” | “had question.” Through this availability of my question, | kept myself

focused and constantly reflective.

Gatheringthelnformation

My original data-collection plan dictated that | was to observe, interview,
survey, and collect student work. The majority of my information grew from
observations, surveys, and student work. Although | conducted afew interviews,
my students were not able to schedule much time with me. When time allowed, |
interviewed afew students during class. Their responses were more in-depth in
writing than when they took the time to speak with me.

The most beneficial of my data-gathering techniques was the use of
observational notes. Originally, | had planned to take notes whenever the students
were working in the stations. As my study progressed, | saw that they were
transferring some of the knowledge they gained from working in the stations to

the days | conducted whole-class instruction. Because of this, | also took



observational notes in these class sessions. While the students worked, | kept
track of who was working with whom and how these groups were collaborating. |
also noted who worked best in each station and who was emerging as aleader. |
noted students opinions of the stations and the work through their facial
expressions, their commitment to their assigned tasks, their spoken reactions, and
their time off-task. My notes were not just limited to classroom actions and the
way the students worked in the stations. | also kept track of who was experiencing
difficulty with the work and who seemed to rise to the presented challenges.

While | wasin class, | wrote notes in a steno pad, on notecards, and on
sticky-notes. After class, | typed these notes and my comments about them into
my field log. Once this was saved, and backed up, | destroyed the original hand-
written copies. Once these pages were printed, | read through the notes looking
for successes and failures of the stations. | looked for off-task behavior and
checked to seeiif it was aresult of perceived frustration on the students’ part or
my own. | also looked to see how students were able to confront problems when
they worked in the stations and whether these coping strategies differed when the
students worked with me in small-group instruction.

Throughout the semester, | revisited the notes to begin my analysis. |
constantly reread what | had written and made additional notes in the margins.

These notes then became codes which | kept track of on a chart in my field log.
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Alsoincluded in my field log were the questionnaires the students
completed prior to beginning the station assignments (See Appendix G). The
majority of the questions were multiple-choice, but the students also had the
opportunity to expand on their responses in short-answer format. Many of the
students responded clearly and expressed their opinions about their knowledge of
the English language. Those whose answers were unclear or needed more
information met with me during class to elaborate. Asthey spoke, | documented
what they were saying on their questionnaires so | could review them later. | used
these questionnaires to determine which students would begin in which stations.
At the end of the semester, the students completed the same questionnaire so |
could compare their responses.

In addition to these methods, | collected journal entries written by the
students. These entries asked students to explain their feelings about the learning
stations (See Appendix D). | used the information from these responses to aide me
in determining the types of changes | made to the stations. When students seemed
confused about what to write in response to these prompts, | changed tactics and
gave them sentence starters that they completed to express their feelings.

Finally, I collected and photocopied student work to analyze. | made
copies of their quizzes, journal entries, vocabulary lists, vocabulary sentences, and
essays. As| reviewed their products, | compared some of their work to my

observational notes from the same day. For example, when someone was more
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successful than usual with vocabulary, | investigated who had been in hislearning
station the day of that assignment. Also, when a students' work looked rushed or
was incomplete, | made the same investigation. In thisway, | was able to seeif
the learning stations had an influence on student achievement.

All of thisinformation was filed in my field log, which | kept in alocked
filing cabinet in my home. | frequently reviewed the data and made changes to the
codes | was using to mark the notes, samples, and other documents. These codes
were combined on a chart which allowed me to see which were related. From
these relationships, | developed bins to keep connected ideas together. These bins

and the insights gleaned from them became the theme statements of my findings.

Reviewing and Organizing the I nfor mation

The more | reviewed my data, the more | began to see the possible results
of my study. Certain students were emerging as beneficiaries of my study. Some
aspects of my classroom were more successful than others. Asthese ideas broke
through the surface, my study was more easily focused on that ever-present
question: What will be the observed and reported experiences when learning
centers are used in the secondary ESL English classroom?

With al of thisinformation in my head and in my growing binder, |
needed to reorganize my thoughts, ideas, and data. | reorganized my datain

different ways to see if the information seemed to change. | looked at student
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work by date along with the notes that matched these dates. When that was
finished, | rearranged the work by genreto see if students were improving in one
aspect more than another. | made duplicate photocopies of the students’ work and
kept it in different organizational sections of my field log. That way, | was ableto
explore both types of connections without having to constantly rearrange the
information. In addition to this, | wrote a series of analytical memos. My
methodol ogical memo reevaluated what | was doing and how | was
accomplishing what needed to be done. | created a chart that showed a day-by-day
breakdown of what | had accomplished thus far and what | was still planning to
do. Later, | completed a mid-study memo which afforded me the opportunity to
see where | had been and where | was going. | checked to see if there wereideas |
needed to explore further or ones that needed more detail. Finally, | explored my
use of figurative language in the classroom. | was able to see how the students’
use of language affected their learning. | was also able to see how my use of this
device sometimes delayed their learning because they were unclear about what |
meant with some expressions. Because of this evaluative and reflective practice, |
was able to curtail my use of figurative language to provide the students with
clearer instruction.

| gathered the codes | was using and created a chart which helped me to
see the different connections between the codes in use. From these codes, | was

able to see the relationships between different aspects of my class. Grouping these



88

codes, | created a graphic organizer that included the theme statements | created
from the relationship between the codes. In thisway, | was able to explore the
results and findings of my study. My theme statements were:

Using learning stations in the secondary ESL classroom increases small group
instruction time, thereby increasing a student’s variety of tasks and learning experiences.

Teacher questioning and reminding leads to changes in teacher planning of student time
in learning stations.

Class behavior is more frequently appropriate when students work in learning stations.

Small group instruction and the implementation of learning stations effectively address
the problems of second language learners.

Student involvement in the classroom is increased by the use of learning stations and
small group instruction.

Once | was ableto review and reorganize the information | had collected, |
realized more questions were developing. | kept arunning list of the additional
guestions that were emerging from the origina study. These questions broadened
my original scope, but still pertained to my original ideas.

Throughout this process, | read educational philosophers, including
Dewey, Vygotsky, Friere, and Delpit and Dowdy, whose thinking and writing
encouraged me to continue in my data analysis. Through these readings, | was
able to see more clearly that the study | was conducting was benefiting my

studentsin a positive way. Their freedom to choose what they were learning and



how they were learning helped them to become interested in their education. In

thisway, | was in alignment with the philosophers| was reading.

89
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DATA ANALYSIS: FINDINGS
Once my data were collected and organized, my next step wasto analyze
what | had discovered through this study. | developed a number of theme

statements that summarized what | learned.

Using learning stations in the secondary ESL classroom increases small group
instruction time, thereby increasing a student’ s variety of tasks and learning
experiences.

Before incorporating learning stations into my instructional practice, | did
not have much time for small group instruction. When | used small group
instruction, it was often to remediate a problem in a unit. For example, if | noticed
anumber of students were struggling with forming the past tense of verbs, |
would develop amini-lesson about the problem area. Then, in class, | would pull
out the students experiencing the trouble. We would sit at atable in the back of
the room to review their work and execute the mini-lesson. In the meantime, the
rest of the class would work on grammar issues. Usually, these would be higher-
level lessons that would include instruction and practice. Because this class was
strictly ESL students, grammar lessons usually contained rules and forms of
English they had not yet |earned. However, the students working on remediating
their skills with me then did not receive the higher-level lesson, or, if they did, it

was as a homework assignment. As high school students, they did not view this as
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beneficial to their language acquisition; rather, they saw it as a punishment for not
understanding, or as busy work. DeLisle-Walker (1996) found that students saw
assignments, particularly writing, as more important when specific time was
scheduled for them. In my first attempts at small-group instruction, students knew
| was trying to fix their errors, not necessarily teach something new. Once the
learning stations started and | was able to plan more effective small-group
lessons, the students began to see the value of what we were doing.

Before | started using the learning stations, the rest of the class was
frequently off-task during small-group instruction. They seemed to believe that
working on their own meant | was not watching them. In addition, they assumed
their independent work was of less value than their regular classwork. Because of
these beliefs, the work they submitted was often rushed, sloppy, and lacking
detail. Meanwhile, the students chosen for small group instruction often felt as if
they were assigned to the group because they were doing poorly in class.

When | began developing my study, | knew there had to be away to work
with asmall group of students while others could work independently, yet
effectively. By providing choice in the independent reading station, | believed the
students would have greater interest in completing their work. | also knew the
students had to work with vocabulary words that would pertain to their lives,
instead of simply for assignments. The words | assigned were chosen from a

TOEFL practice book and from the novelsweread in class. Finally, | had to
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develop journal entries that would illuminate the connections between the reading
assignments and the students’ lives.

Once we began working in the learning stations, the students demonstrated
the value of their independent learning. They were responsible for choosing their
independent reading books. Students had the opportunity to review the books
available to them in the classroom library or the school library or to bring their
own book to class. The students were frequently on task and engrossed in their
reading. Students who were usually the first to take the opportunity to stray off-
task found themselves involved in their reading. For example, as | observed the
students in the independent reading station, | overheard a conversation between
Jose and Algjandro. Jose was trying to talk to Alejandro about their plans for the
weekend. The more he whispered Algjandro’ s name, the more Algjandro
continued to ignore him. Finally, Alejandro turned to him and said, “ Stop talking.
| am trying to read my book.”

Because of theincrease in learned vocabulary, the students had a greater
understanding of the texts they read (Gaudio 2003). Many of the words we
studied from the TOEFL prep books appeared in our reading. In addition, defining
vocabulary words from the novels before reading gave students the opportunity to
have prior knowledge of these words when they encountered them.

The same response was found when students were assigned to vocabulary

work. They saw that the words they were learning would benefit them beyond the
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vocabulary quiz. Because of this, students worked collaboratively to complete the
vocabulary assignments. As Szymborski (1995) found, the students were just as
successful learning these words in isolation as they were learning words by using
context clues. They defined the words and created sentences that demonstrated
their understanding. They then used these words in conversation and their journal
writing. Students also began using words they had seen in their independent
reading books. Often these words were slang or technical terms the students had
not known. Although | knew their vocabulary could increase through increased
reading (Glowacki, Lanucha & Pietrus 2001; Fondas 1992), | was surprised to
witness concrete examples of thisimprovement. For example, Jose, whose
English vocabulary skills are very limited, was trying to explain why Archie, the
character in the novel we were reading, was so evil. Finally, he said he felt Archie
was evil because he was always manipulating people. | agreed and asked him why
he chose to use the word manipulate. He responded that it was on the vocabulary
list and it was the only word he could think of that really meant what he wanted to
say.

In addition to using the words in their journals, they were able to make
connections between the novels they were reading and their lives. The journal
topics they completed asked the students to use examples from the novels and

their own experiences to discuss the universality of the literature. In turn, this



aided their understanding of the essay topics. As Furr and Bauman (2003) also
found, this time spent journaling improved students’ essay writing.

While the students were working in these stations, | was able to provide
small group instruction about formal essay writing. These groups were
determined by skill-level and ability. Therefore, in these groups | was able to
address lacking skillsfor lower-level students and provide enrichment for higher-
level students. In thisway, | was able to confront the issues that had plagued my
earlier attemptsto conduct small group instruction. From these different types of
classroom instruction, | was able to increase the variety of assignments available

to my students.

Teacher and student self-reflection leads to interactive planning of classroom

time.

As with any effective teaching practice, the most important aspect of
making change is being reflective and using the information gleaned from this
reflection to approach the work differently. This process of questioning and
reflecting led me to make changes in the way | used the learning stations in my
classroom. As Tomlinson (1999) explained, ateacher needs to be in tune with the
needs of her students. Once the teacher has an understanding of these needs, she

can then make decisions in reaction to them to better benefit her students. “The
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educator by the very nature of hiswork is obliged to see his present work in terms
of what it accomplishes, or failsto accomplish, for afuture whose objects are
linked with those of the present” (Dewey, 1997, p. 76). If | was going to help my
students to be successful, | first had to be reflective. Each lesson | planned had to
begin with thinking back to what worked and what did not work in the past. If |
could grab my students’ interest, they could be more motivated to keep these
interests in reading and English as they aged. If they could let themselves enjoy
school now, and see they had an active rolein their education, they might gain a
lovefor learning that would grow with them.

As the students worked in groups, | discovered | had more questions about
the stations | had assigned. Although | knew they needed to work in each station
frequently, | was curious about how the different grouping affected the students’
performance, especially in the vocabulary station. In the other station, the students
worked independently. In the vocabulary station, however, the students worked
collaboratively to complete their work. Originally, | had grouped the students by
ability level. Once they had worked in the stations, though, | realized that some
low-level students were actually high achievers when studying vocabulary. In
turn, some high-level students were low achievers when working on vocabulary
lessons.

As | questioned their placement in the groups, | made changes to my

original plan. However, it was not simply the group placements that changed asa
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result of my questioning. After afew months in the stations, the students fell into
aroutine of spending some of their class time off task. They had been so
successful in the beginning of using the stations; | wondered why they were
beginning to stray off-task. As| questioned this, | made more changes to the
assignments in the stations. For example, the students began vocabulary |essons
using a TOEFL instruction book. Instead of using this book, | began choosing
vocabulary words from the chapters the students were reading. Once | made this
change, the students had a more valuable connection to their work. Hoyt (2000)
suggested using both teacher and student reflections to aide in classroom
decisions. The incorporation of the students’ feedback about the stations and my
own reflection led me to be able to make positive changes to the way | was
conducting the stations. Because of their reflections about the stations, | was able
to make additional changes. Sally once told me she liked the independent reading
station best, but knew she needed more work on her vocabulary skills. After this
conversation, she began choosing the vocabulary station more frequently when
given the opportunity. In addition, Roman said that he had trouble in the journal
writing station. He knew he would need to be able to writein atimed format for
standardized tests and other class assignments, but he did not want to work on
journal writing. Whenever the students were given the opportunity to choose their
stations, he avoided the journaling station. After class one day, | asked Roman

what he thought we could do to solve this problem. | did not want to assign him to
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astation he dreaded, but he had to work at all of the stations to be successful.
After much thought, Roman suggested using smaller chunks of classtimein the
different stations. Instead of spending thirty minutesin one place, he thought we
could spend about ten minutes in three places. Although this plan was not as
successful as heand | had hoped it would be, | experimented with the change in
class. Through our combined questioning and reflecting, we were able to make a
change in the way our time was used in class. Not only did this change help
Roman to begin to overcome his dread of the journaling station, but it also
showed him that | was willing to listen to hisideas about what could happen in
our class.

Finally, my questioning led to changes in the way | taught essay writing.
Normally, | would use whole class instruction to review the necessary stepsto
plan the essay and then conduct another lesson for the whole class about writing
the essay. Thistime, though, | used three days of small group instruction to
present the essay planning. | was able to work with three or four studentsat a
time, so | could easily tell who had a complete understanding of the process. Once
the students had completed this step, they worked in their groups to create the
foundations for their essays. After they had the planning pages done, | met with
the small groups again to continue the essay. This resulted in higher quality

essays. The students also had fewer questions on the second essay assignment.



98

Overdl, the process of reflecting and questioning the actions in my
classroom led me to make changes in the way | was teaching. It also led meto
consistently make changes as | continued with the learning stations. These
changes benefited the students because they led to a variety of activities and

assignments.

Class behavior is more frequently appropriate when students work in learning
stations.

One of the reasons | was looking for a new way to involve my studentsin
their classwork was because of their behavior. Last year, these students were
easily distracted from my lessons. Although | frequently varied my instruction,
students would take any available opportunity to socialize or participate in off-
task behavior. Part of this came from the students' close relationships. Being in
ESL classes created a certain bond for the students. In many of their other classes,
they were the only people who spoke another language or who had trouble
understanding the teacher. When they came together for an ESL class, they were
with other students they knew had similar problems. This often led to a close
relationship other students could not understand. These classes were usually
closer and more familial than others. Although this could be a benefit to the

students and the teacher, it could also lead to class management problems.
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In ESL classes, the students had so much information to learn to be able to
catch up to their grade-level peers, they did not often have the opportunitites for
choicein their curriculum. Because of the independent reading station, students
were allowed to make their own decisions regarding what books they would read.
Because of the availability of high-interest books in the classroom library,
students felt they had a more activerole in their own learning. Thisincreased their
interest and, therefore, their success (Krashen, 1998; McQuillan, 1998; Neuman,
1999; Neuman & Celano, 2001, al cited in Vardell, Hadaway & Y oung, 2006).

“Reading and writing must be something the child needs’ (Vygotsky,
1978, p. 117). For the students in this class, reading and writing in English was
something they all needed. They had to have these skillsto be able to
communicate in English. This communication, then, transferred to their success
levelsin other classes, aswell asin the real world. By having the ability to
effectively communicate in English, the student could be more successful
academically, and be better prepared for employment. Because the students were
able to see this connection, they took on a more active role in their own learning.

In addition to the increased comfort level, students also tended to stray off
task when they felt too challenged. When the students struggled with a concept,
they would often engage in conversations with classmates. It seemed the students
would rather be reprimanded for being off-task than admit they did not understand

what was happening in class. Some students were embarrassed to express their
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frustration or lack of understanding of the lesson. This embarrassment led them to
act out and disrupt the rest of the class.

When the students were placed in learning stations, they did not have to let
other students see when they were having trouble. For example, some of the
slower readers did not like to read aloud in class because they did not want the
others to know they were having trouble reading. When students had the
opportunity to work on independent reading, the other students did not seeif they
were reading quickly or struggling. Thisincreased on-task behavior because the
students were not worried about impressing their peers. Kim told me she liked the
independent reading station more than she liked our reading aloud in class. She
explained that her mind did not know when she was pronouncing something
wrong. She did not have to worry that other students would not understand her or
she would say something wrong.

In addition to the reading, the students completed journal entries they
only shared with me. Therefore, they and | were the only ones who knew how
much they were able to produce in forty minutes of class time. When Jose was
assigned to the journaling station, he often spent ten minutes looking for a pen, or
sharpening his pencil, or getting more paper. Finaly, | kept him after classto find
out what was preventing him from working on his writing. He explained that he
thought people were going to be looking at how much he was putting on his paper

and he was worried he would not have enough to say about atopic. When |
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explained that the other students had the same concerns, he did not seem to
believe me. | went on to say that this was one of the reasons we were working in
these groups. That way, no one had to feel asif he could not keep up with
everyone else. The next day in class, | told the students we were going to add
something new to the journaling station. | explained that | had done alot of
thinking about how to make the station work for everyone. From that point, we
would have certain days when people in the journaling station would receive
different topics than the other people in the station. In addition, they would be
required to write entries of different lengths. Because of this new approach, no
onein the station knew what the other students had been assigned or how much
they had to write. This, too, lessened the pressure they put on themselves.

Finally, students were permitted to work together when they were in the
vocabulary station. If a student did not know the answer, he could move on to
another question and receive help from a peer. Students who did not normally
work together often chose one another in the vocabulary station. Jose and Ken, for
example, barely spoke to each other in class. However, when Ken discovered that
Jose was good at figuring out Spanish and English cognates and Jose discovered
that Ken had an electronic trandlator, they started to pair up in the vocabulary
station.

The students al so had ample opportunities to choose their own stations.

This allowed them to see the choices they had in their own education. Many
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times, | allowed the students to sign-up on the white board for the stations they
wanted. The catch, however, was the first-come, first-served approach | used for
the sign-ups. If the student spent too much time socializing in the hallway, he
would have less of achance of getting the station assignment he wanted. On days
when students were allowed to choose their stations, they were usually on time or
racing to class. Aslvey and Broaddus (2001) found, students participated more
frequently because they felt they had ownership over the material and their
interactions with the material. Although | varied the make up of the groups often,
students were usually paired with someone of their own ability level. In thisway,
they were able to complete more work confidently.

Because of thisindividua and group work, the students felt more
comfortable in their surroundings. This comfort allowed the students to increase
their work products. It also allowed the students to work at their own pace,
decreasing the time the students spent off-task. Their behavior, then, was more

conduciveto learning.

Small group instruction and the implementation of learning stations effectively
differentiate instruction for second language learners, therefore addressing their
varied language needs.

Second language learners tend to experience many of the same problems

when studying English. Students from similar backgrounds can have the same
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types of grammar errorsin common, but more often the language issues need to
be addressed individually. When students are able to learn in small groups, they
can address their language issues. When they have the opportunity to work in a
small group with the teacher, they can more effectively focus on the skills they
need.

The use of learning stations in the classroom allowed students to be able to
work on their own language issues. Tomlinson and Cunningham Eidson (2003)
explained that differentiated instruction responds to learners' individual needs.
Using the learning stations was one way to effectively differentiate instruction to
meet the varying needs of English Language Learners. The rotation of students
through the different learning stations allowed students to practice their English
skills. They did not have to continuously work on the same problem until they got
it right. Instead, they varied their experiences, therefore producing amore
rounded approach to learning. For example, many students struggled with being
able to write a page or more on a given topic. Implementing learning stationsin
the classroom made addressing the needs of each learner more productive
(Tomlinson, 1999) However, for state tests and graded assignmentsin other
classes, the students need to be able to produce alarge amount of work in a small
amount of time. Writing in the journaling station allowed students time to practice

writing in this format.
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Moreover, students also had a difficult time understanding the tone of a
written piece in English because they did not have a strong enough grasp on the
language. While participating in the independent reading station, these students
had ample opportunities to practice their reading skills. Because there were no
deadlines or specific page assignments per session, the students were able to read
at their own pace to ensure understanding.

Students were also able to increase their vocabulary skills in another
station. Many of the students were familiar with words they heard, but they were
unable to transfer this knowledge into their own writing or speaking. Through the
writing of sentences in the vocabulary station, students practiced using new words
in a nonthreatening manner. These sentences were then checked for correct usage.
The assigned words were ones that are common in English speaking and writing.
In this way, students increased their English vocabulary skills. Whilereading The
Chocolate War, students learned the word nemesis. Once they understood the
meaning of the word, they began incorporating it into their conversations. As|
was walking around the desks checking homework one day, | overheard a
conversation between Algjandro and Jose. They were talking about a boy they
knew who was being overly-friendly to Jose’ sgirlfriend. Jose said that he would
just have to explain to her that the boy was his nemesis and tell her not to talk to

him anymore.
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“Languageis an everyday, every minute matter” (Kohl, 2002, p. 147). |
needed to address my students at levels and through language they could
understand. However, beyond that, | also had to be aware of their problems with
the English language. Often, students meant one thing but expressed quite
another. They were unable to fully express their thoughts in English. In addition
to this, they also struggled with the waysto correctly use grammar and syntax in
their speech. When the students wrote sentences, they were able to explore the
different forms of the vocabulary words. Algjandro liked to change the forms of
the vocabulary words to see if he could get them right. For example, when the
students were assigned “ attractive’ as a vocabulary word, he changed his sentence
and used the verb attracted. He then brought me the sentence to review so he
could know if he used the word correctly. As | looked over hiswork, we were
able to talk about how to change words to use them as different parts of speech. It
was through dialogue and the learning stations that | was able to address these
issues and help the students improve their English.

Whenever | interacted with my students, be it before class, during
downtime, through lessons, or after class, | was constantly monitoring the ways
they expressed themselves. Many students struggled with using the correct ending
of averb, formulating the right noun, and using the correct pronoun or
preposition. Because the students trusted me and knew that | was trying to help

them, | corrected them when | could, although not usually in front of the class.
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Once | saw that many students were struggling with the same problem, | was able
to addressit in small-group lessons or in the learning stations. In thisway, | was
able to review the problem of writing the correct form of a verb to make sure it
agreed with its subject. Although many of the students were able to use verbs
correctly in speech, they encountered problems while writing. As | worked with
one group of essay writers, | explained the verb problem. | went through their
papers with a highlighter and marked the verbs that were used incorrectly. Jim
wanted to know why people do not correct him every time he speaks. | explained
that he does not usually make these errorsin speech, which was part of the reason
| was confused about hiswriting. He said that when he hears himself start to say
something he knows it sounds wrong, but he does not think out loud when he
writes.

Through the implementation of learning stations, ESL students had the
opportunity to focus on their language learning issues. Whole class instruction did
not afford this same type of opportunity to these students who needed to address
their individual learning and language problems. Individual and small group

methods more effectively addressed these issues.
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Sudent involvement in the classroomis increased by the use of learning stations
and small group instruction.

When a student is not confident about his ability in a class, he can easily dlip
between the cracks. He can easily rely on other students to answer questions and
participate in class discussion. In this way, he does not have to take responsibility
for his own learning. He can easily glide through class depending on other people
to involve themselves as he sits back and listens.

When this same student is taught through small group instruction, he has
no choice but to participate. When there are only three students working with the
teacher, every student has to participate. Students are then more responsible for
being involved in their learning.

Before beginning to work in the learning stations, | used a few days of
class time to introduce the idea to the students. We spent time in each station so
they would know what was expected of them in each place. Because of this
instruction, | was able to allow the students to have more control over their time
in the stations (Hoyt, 2000). They had a clear understanding of what to do and
were able to help other studentsin case of confusion. When students had an
interest in what was happening in the classroom, they were more involved with
the lessons.

Aswe began reading The Secret Life of Beesin class, the students were

curious to know more about the author and the South. We had learned alittle
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about the Civil Rights Movement and segregation last year, but they wanted to
know more about the setting of the novel. | explained the author had grown up in
the South and | was about to show them her website when Alejandro interrupted
me. He wanted to know if the Sue Monk Kidd was till alive. | explained that she
was and she lived in South Carolina. He said he was surprised that people still
write books. He thought authors were “all dead guys like Shakespeare.” When |
explained that many people write books, articles and stories, he said he thought he
could write a book about hislife. He told the class he had a pretty interesting story
and maybe someday Ms. Marvin would teach his book to the class. Peter told him
he would probably have to write his homework before he could write a book.
Alegjandro explained that he was going to do it more now so he could practice
becoming awriter.

The students did not only become involved with writing. Last year, Peter
never completed one of the books | assigned. He was content to do enough work
to pass, but not more than that. One day after he was in the independent reading
station, | noticed he was not putting his book and reading log back on the shelf
like the other students. When | asked him to put his things away, he replied by
asking if he could take the book home for the night. The surprise on my face must
have been evident because he said he was really enjoying the book and wanted to

seeif he could find more like it to read on his own.
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When | was working in small groups to review essay planning and
writing, | was able to discuss each essay in depth with its author. Although many
of the students had simply copied examples from the board last year, this year
they did not have the chance to do this. Instead, they had to provide at least one
new example while completing the worksheet. | was then able to check for
understanding and make sure the students were not relying on their peers. This
individual attention changed the way the students viewed working in class.
Instead of simply writing what other students had or copying ideas from the
board, they could introduce their own ideas in a nonthreatening environment. This
increased their involvement in the class and the day-to-day lessons.

In large classes, many students are able to pretend they understand by
remaining quiet or mishehaving. It is difficult for ateacher to monitor exactly
what each student knows in this large setting. However, when students and
teachers are able to work in small groups, their relationship is fostered. The
teacher can also keep acloser eye on exactly what the student is gaining from the

lesson. In thisway, the students are forced to be involved in the classroom.
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WHERE DO WE GO FROM HERE?

Aswith any new approach to teaching, | found there to be positives and
negatives in the implementation of learning stations. As my study affirmed, the
most valuable thing | can do as ateacher isreflect on what happensin my
classroom and make changes based on what | see. Although | was pleased with
many aspects of the learning stations, there are things | would changein the
future.

Working in the learning stations was effective because of the limited
number of studentsin the class. The method of instruction was effective with
eleven students, but | do not know if it would be as effective with alarger class.
Therefore, | would not be able to determineif | would use this method of
instruction in future school years until | received class liststo know how many
students are enrolled in the class. In addition, | used this method in an ESL class,
so | do not know if | would be able to transfer the learning stations to a native
speaking class.

Working in the learning stations was most effective when | allowed the
students the opportunity to work with me in small groups. This type of
personalized, differentiated instruction gave me the chance to see exactly where
my students were struggling and to help them to be more successful. In the future,
| plan to continue to use this method for teaching essay writing to ESL students.

Although I will continue to use whole-group instruction to review the rules for
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writing an essay, | will divide the students into groups for the actual essay writing
so | can more easily assist them with their work.

| also plan to continue using the learning stations for independent reading
opportunities. For one reason, the students do not have many opportunities to read
on their own. Secondly, many ESL students are so overwhelmed by the amount of
reading they have to accomplish for school that they are turned off by the
thoughts of reading any more. When my students were given the chance to read
something of their own choosing that met their interests, they became more
involved in their books than | had originally thought they would.

In addition, | will continue to use the journaling station in my classroom.
In the past, | have assigned students to work on their journals for homework as
well asin class. | plan to go back to this method so the students can see that
journaling is not just something we do in school. | am aso curious to compare the
finished products to seeif there are noticeable differencesin the assignments
completed at home and the ones completed in school. | will also increase the
amount of journal writing the students completein class. | think the chanceto
write more often will only benefit my students.

In the future, | will need to change the way | approach vocabulary
instruction in the learning stations. Although my students worked well together in
the vocabulary station and learned the words they were assigned, | believe more

effective ways exist to teach vocabulary to ESL students. | plan to research more
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intensive ways to teach vocabulary to students and implement new instructional
methods during the next school year.

| plan to make other changes to the learning stations for future classes. For
example, | would like to have more uniform sets of work for the students to
complete while they arein the stations. | think using a grammar station would be
more effective for ESL students. | plan to develop grammar mini-lessons and
units that are based on problems | see the students encountering in their writing. |
would use the entries they complete in the journaling station to give them
opportunities to practice the new skillsthey learn in isolation. | would also liketo
incorporate a station that provides the students the practice they need to prepare
for the state graduation assessment. Although the students need to develop the
skills needed to pass the test over time, | have found that specific preparation for
standardized testing relieves some of the anxiety students feel before the test. If |
can include a station that addresses the types of exercises seen on the test, |
believe | can help the students to become more confident about the actual testing.

Overall, the most important change this study hasinspired me to makeis
inthe way | attempt new methods in the classroom. In the future, | plan to
develop and research new methods to use in my classes. Once | have this
information, | plan to continue to follow the steps | took while completing this
study. | will take observer notes and collect data to determineif what | am doing

is the most effective method of teaching my students. Finaly, | will continue to
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reflect on everything | do in my teaching. | believe this had value in changing the
way | am able to help my students. The processes of reflective change and

reflective teaching will benefit my future students.
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APPENDIX A

MORAVIAN COLLEGE

August 18, 2006
Melissa E. Marvin
2121 Blossom Lone
Bethiehem, PA 18018

Drear Melissa E. Marvin

The Moravian College Human Subjects Internal Review Board has accepted your
proposal: “Using Leamning Stations in the Secondary ESL English Classroom™ Given the
materials submitted, your proposal received an expedited review, A copy of your
proposal will remain with the HSIRB Chair,

Please note that if vou intend on venturing into other topics than the ones
indicated in your proposal, you must inform the HSIRB about what those topics will be.

Should any other aspect of your research change or extend past one year of the
date of this letter, you must file those changes or extensions with the HSIRB before
implementation.

This letter has been sent to you through U.S. Mail and ¢-mail. Please do not
hesitate to contact me by telephone (610-861-1415) or through e-miail
(medwhi2@moravian.edu) should you have any questions about the committee’s
requests.

Debra Wetcher-Hendricks

Chair, Human Subjects Internal Review Board
Moravian College

610-861-1415
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APPENDIX B

September £ 06
D21

For the past two sears, | kave been tking oourses tonands & Mastes's Degree in
Currculam and Instruction at Moravian College m Bethlichem, Peorsylvania. Thess courses help
mm-wu‘hmmmwnﬂumatdwmpnfm:inwdwhmh
est learming expenence for all off my sdonts,

Morvian's program roquires that | condoct @ sysiematie study of my own teachmy
practices. My ressarch will explore the effects larmng stations will have on & studest’s Englisk
ahility. Focause my clas contrts of =n earemely divenw population, | bohove providing
shaderts with individaslized mstructional actrvities can help them be successfud i Enghah
Theough this understanding, | will be able bo adapt my teaching. therefore ensurmg groster
suceess for the sudonts enrolled in Language and Literaturs Transition [1

Mmim-mdmhm;ﬂm.lﬂnhmmm
through student joumale, qguestionnosres, work samples. and chiervation All students will have
tho opportsnity to provide feedback owmg thess methods. The ressarch used in my study wall be
oaly from thene stadonts whi have received wiitlen permission 1o panspate in tis study. Al
student, teacher, staff and school names will be kept confidential | Any daails which could b
wsedd i icentrfy & chibd wall be ahtersd to protect that child s idontsty. Mo names of sdentifying
chasactenstics will be meladed on the work samphes i the sbedy. Any materals periaaniag bo this
sty will be kept securcly at my home, At the end of this siwdy, all collected data will be
destroved, There ase o anticipated naks m thes sady

All smudents m my chassrocen will be mvolved m the curtai airfsabam and clasroom
acsivitics, whether they choose o participiz in the siady of not. Participation in this study is
conmpletehy volntary and students” graces will not be affecsed moomy way. Ay child may
weithdraw firom 1his study 3t anvtime with mo penalties. 1 a child ar his parestiguardian choosex
mmpmpﬂmhmwmmumm.tmﬂmmmhIMMH
bt chilid e my sy

All studert mames will be kopt confidential  The name of any ssudent, Gewhty member, oo
coopatating tracher will Bt APHER! @ ARy wiTiEen report o publication of this stidy. Owly my
rmse and the name of nry sponsoring professors will be present 1e my stody, Al research.
matcrials will be kept sccure m 2 protocied loEtan

My Eacubty sponsar ia Dr. Chariolie Zales She can be contacted at Moravian Coflege by
phone (5102575948 or mmmil mecrz0 | GEmotavian edi

1 yom have (ucstions. of concerm pertamng 10 my in-claas study, pleass foel freo 1o
comeact me. 1 not, phoase sign snd rotumm the bottom portion of ths form. Thank you for your
help.

Sincerely,

M. Mol Toro

1 astest that § am the prmcipal of the tmchor conducting thas shady, that | have reed and
undersiand thix consent form and received a copy.  Melmss Toro has my permussaon 10 conduct
this shady af Fly
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APPENDIX C

September 6, 2006
Dear Parents and Guardians,

| am currently pursuing my Master’s Degree in Curriculum and Instruction at Moravian
College in Bethlehem, Pennsylvania. The courses | am taking aide me in implementing effective teaching
methods and reflecting on my teaching practices.

During this semester, August through December, | am required to study my teaching and
classroom practices. My research will explore the effects learning stations will have on astudent’s English
ability. Because our class consists of an extremely diverse population, | believe providing students with
individualized instructional activities can help them be successful in English. Through this understanding, |
will be able to adapt my teaching, therefore ensuring greater success for the students enrolled in Language
and Literature Transition |1.

1 will be collecting research information through student journal's, questionnaires, work
samples, and observation. All studentswill have the opportunity to provide feedback using these methods.
The research used in my study will be only from those students who have received written permission to
participate in this study. All student, teacher, staff and school names will be kept confidential. Any details
which could be used to identify achild will be altered to protect that child’'sidentity. No namesor
identifying characteristics will be included on the work samplesin the study. Any materials pertaining to this
study will be kept securely at my home. At the end of this study, all collected data will be destroyed.

No student will be singled out as a participant or non-participant in the study, asall
students will continue to follow the required curriculum and be a part of al classroom activities. Y our child
will only be considered a participant in my research if | receive your written permission below. Your child
may choose to withdraw from this study at any time without any penalty to grades or classroom experience.
If you child chooses to withdraw, | agree not to include any information pertaining to your child in any
written reports of my research. Please notify me by phone or in writing if your child chooses to withdraw
from this study.

If you have questions or concerns about my research at any time, please contact me by
phone (908)231-8660 ext. 2775. My faculty sponsor is Dr. Charlotte Zales. She can be reached at Moravian
College by phone (610)861-1482 or by email mecrzO1@moravian.edu.

If you consent to your student being a participant in my teacher research, please sign and
return the bottom portion of thisletter. Thank you for your help.

Sincerely,

Ms. Marvin

| understand that Ms. Marvin will be collecting data as part of her research on learning stationsin the ESL
English classroom. My child has permission to be a participant in this study.

Child's Name:

Parent/Guardian Signature:
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APPENDIX D

Language and Literature Transition I
Journal Entry

Please explain your feelings about using the learning stationsin class. Beas
specific and honest as possible. All of your thoughts and feelings will only be
read by me. Your input will have an effect on how we continue using the learning
stations throughout the year.

Language and Literature Transition |
Journal Entry

Please use the space below to discuss your thoughts and feelings concerning the
station you worked in today. Why did you choose this station? Do you feel you
accomplished alot of work today? What would you do differently the next time
you arein this station?

Language and Literature Transition I
Sentence Starter

Please complete the following sentences. Y ou may add more information if
necessary.

Today, | worked in the station. | chose this station because. ..
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APPENDIX E

Name:
Independent Reading: Book Log

As you explore the books available to you in the classroom, please
complete the following book log. You will be able to refer to this log
whenever you need to choose an independent reading book.

Title and From reading From skimminga Write an X
Author of the back of the  few pages of the in this
Book book, I book, I think the  column if
discovered that  vocabulary looks  you think
itis about... thisis a
because.... book you
would like

to read.
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APPENDIX F

INDEPENDENT READING LOG

Date:

Title of Book:

Author of Book:

Time Spent Reading:

Pages read:

In your own words, summarize what happened on the pages you read:

In your own words, write your reaction to what you read;
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APPENDIX G

Student English Survey

126

Directions: Respond to each of the following questions as honestly as possible. You may add any
comments you think will help me to understand your feelings.

1. Highlight the sentence which best describes your English listening ability. You may only
highlight one sentence.

oo w>

When someone speaks English to me, | always understand what is being said.
When someone speaks English to me, | usually understand what is being said.
When someone speaks English to me, | sometimes understand what is being said.
When someone speaks English to me, | never understand what is being said.

2. Highlight the sentence which best describes your English listening ability. You may only
highlight one sentence.

oow»

When someone speaks English to me, | never feel he istalking too fast.
When someone speaks English to me, sometimes feel he is talking too fast.
When someone speaks English to me, | usually feel he is talking too fast.
When someone speaks English to me, | always feel he is talking too fast.

3. Highlight the sentence which best describes your English listening ability. You may only
highlight one sentence.

oow >

When | watch TV or amoviein English, | always understand what is being said.
When | watch TV or amoviein English, | usually understand what is being said.

When | watch TV or amovie in English, | sometimes understand what is being said.

When | watch TV or amoviein English, | never understand what is being said.

4. Highlight the sentence which best describes your English listening ability. Y ou may only
highlight one sentence.

ocow»

When | amin class, | always understand what the teacher is saying.
When | amin class, | usually understand what the teacher is saying.
When | am in class, | sometimes understand what the teacher is saying.
When | amin class, | never understand what the teacher is saying.

5. In your own words, explain how you feel about your English listening skills.



6. Highlight the sentence which best describes your English speaking ability. You may only
highlight one sentence.

A. | amalways able to express my thoughts in English.

B. | amusually able to express my thoughts in English.

C. | am sometimes able to express my thoughts in English.
D. | am never able to express my thoughts in English.

7. Highlight the sentence which best describes your English speaking ability. You may only
highlight one sentence.

A. | canalwaysfind the right word to say my thoughts in English.
B. | canusually find the right word to say my thoughts in English.
C. | can sometimesfind the right word to say in English.

D. | cannever find the right word to say in English.

8. Highlight the sentence which best describes your English speaking ability. You may only
highlight one sentence.

A. | am confident in my English speaking skills.
B. | am somewhat confident in my English speaking skills.
C. | amnot confident in my English skills.

9. Highlight the sentence which best describes your English speaking ability. You may only
highlight one sentence.

A. When | amin classes other than ESL, | am never afraid to speak in English.

B. When | am in classes other than ESL, | am sometimes afraid to speak in English.
C. When | amin classes other than ESL, | am usually afraid to speak in English.
D. When | amin classes other than ESL, | am always afraid to speak in English.

10. Highlight the sentence which best describes your English speaking ability. You may only
highlight one sentence.

| love to speak in English.

I like to speak in English.

| dislike to speak in English.
| hate to speak in English.

oow»

11. Inyour own words, explain how you feel about your ability to speak in English.
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12. Highlight the sentence which best describes your English reading ability. You may only
highlight one sentence.

A. | amalways able to understand what | read in English.

B. | amusually able to understand what | read in English.

C. | amsometimes able to understand what | read in English.
D. | am never able to understand what | read in English.

13. Highlight the sentence which best describes your English reading ability. You may only
highlight one sentence.

A. | think reading English is very difficult.
B. | think reading English is somewhat difficult.
C. | think reading in English is easy.

14. Highlight the sentence which best describes your English reading ability. You may only
highlight one sentence.

A. |lovetoread in English.
B. | liketoread in English.
C. | disliketo read in English.
D. | hateto read in English.

15. Highlight the sentence which best describes your English speaking ability. You may only
highlight one sentence.

A. | am confident in my English reading skills.
B. | am somewhat confident in my English reading skills.
C. | amnot confident in my English reading skills.

16. In your own words, explain how you feel about your ability to read English.
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17. Highlight the sentence which best describes your English writing ability. You may only
highlight one sentence.

A. | amalways able to express my thoughts while writing in English.

B. | amusually able to express my thoughts while writing in English.

C. | am sometimes able to express my thoughts while writing in English.
D. | am never able to express my thoughts while writing in English.

18. Highlight the sentence which best describes your English writing ability. You may only
highlight one sentence.

A. Writing in English is easy.
B. Writing in English is somewhat easy.
C. Writing in English is difficult.

19. What is the hardest part of writing in English? Circle the topics you think are the hardest.

Y ou may circle more than one.
Spelling words correctly Using grammar correctly
Using punctuation correctly Finding the right words

20. In your own words, explain how you feel about your ability to write in English.
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APPENDIX H

Name:

Language and Literature T
The Chocolate War
Essay Writing

Whenever you write an essay, you must have a thesis statement. A thesis statement tells your reader
what your essay is going to prove. Usually, you will invent your own thesis statement. For this essay,
however, | will be giving you the thesis to prove.

While reading the novel, we explored the changing points of view used by the author. In some
chapters, Cormier (the author) writes from the point of view of Jerry. Through this, we can see the
struggles Jerry is going through while trying to adjust to Trinity High School. In other chapters,
Cormier (the author) writes from the point of view of Archie. In this way, we can see how the evil in
the story thinks before his actions.

Because of the changing points of view in the novel, Cormier's writing is more effective. Therefore,
your thesis statement is:

In this essay | will prove that the changing points of view make the story more
effective.

To support this opinion, you will need to find examples from the novel of effective storytelling through
Jerry and Archie's points of view. You will need to find three quotes from each point of view to support
your thesis.

Keep in mind: Any old quote from the novel won't do! You need to be able to show how storytelling is
very effective. You MUST show Jerry and Archie's feelings!

Remember: A quote is when you copy words right from the book. You must use quotation marks
around words you use.

This packet will be collected at the end of the period. You will receive a class work grade for your
accomplishments. You will receive a lower grade for talking. If you have questions, bring them to me.
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Name:
Language and Literature T
TheChocolateWar Continuing Essay Writing

Now that you have your thesis statement and your six quotes, the next step is to start writing your
essay. When you write a formal essay, you have to write differently than you would in your journal or
in a letter. Your writing has to sound more professional and be more organized. Because of that, we
will be spending some time learning how to write a formal essay.

What to know:

1. All formal writing must revolve around a thesis statement. This means that every example you use
in your essay MUST have a connection to your thesis. Do not include a summary of the book. You
should assume your reader has already read the book you are writing about!

2. Your examples must prove the ideas you are trying to get across. In other words, your examples
should SHOW what happens in the book, not SUMMARIZE.

3. Every new idea gets a new paragraph. Do not include examples that do not relate to your topic
sentence.

4. This essay will be five paragraphs long. Your first paragraph is the introduction. It explains
to the reader what your essay will be about. Your thesis statement is the LAST sentence of the
introduction.

5. The next three paragraphs are body paragraphs. Each of these should deal with a different main
topic which connects to your thesis statement. In this essay, you may want to talk about Jerry's point
of view in body paragraph one; Archie's point of view in body paragraph two and the use of both
points of view in body paragraph three.

6. When writing the body paragraphs, you want to include at least one quote in each body paragraph.
After the quote, you must write the page numbers in parentheses ().

7. Finally, you want to have a conclusion. (This is the fifth paragraph.) You must begin this paragraph
by rewriting your thesis statement. Then, you should summarize the main points of your body
paragraphs.
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Name:

Language and Literature T
The Chocolate War
Writing the Essay: A Model

You should use the following models to write your body paragraphs. The beginnings and endings of the
paragraphs have been written for you. Use the examples you have found and your notes to fill in the
missing information.

Body Paragraph One:

Through Cormier's use of points of view, we can see how Jerry is feeling throughout the novel.

Now, write your example(s) from the novel to show how Jerry feels. Make sure the example really tells your
reader a lot about Jerry. In this example, Jerry feels fill in how he feels because explain the example(s)
here. We understand more about Jerry because of Cormier's use of point of view.

Body Paragraph Two:

Next, Archie's views and feelings can be seen because Cormier changes the point of view in
the novel. Now, write your example(s) from the novel to show how Archie feels and/or acts. Make sure
the example really tells your reader a lot about Archie. In this example, we see that Archie is describe
Archie's personality here because tell what he has done to make us able to see into his personality.
Because Cormier changes point of view within the novel, we are able to learn more about
Archie's personality.

Body Paragraph Three:

Finally, Cormier shows us the differences between Jerry and Archie by changing

the points of view within the novel. Show how Jerry and Archie are different by providing
examples from the book. Through these examples, we learn that Jerry and Archie have opposite personalities.
While Jerry is describe Jerry's personality, Archie is describe Archie's personality. Using the changing points of
view makes Cormier's book more effective.
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In this essay, | will prove that the changing points of view make the story
more effective.

Quotes from Jerry’s point of view:

Page #

Page #

Page #
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In this essay, | will prove that the changing points of view make the story
more effective.

Quotes from Archie’s point of view:

Page #

Page #

Page #
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Body Paragraph One:

Through Cormier’s use of points of view, we can see how Jerry is feeling throughout the
novel.

In this

example, Jerry feels

because

understand more about Jerry because of Cormier’s use of point of view.

Body Paragraph Two:

Next, Archie’s views and feelings can be seen because Cormier changes the point of view
in the novel.

In this

example, we see that Archie is

because

Because Cormier changes point of view within the novel, we are able to learn more about
Archie’s personality.
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Body Paragraph Three:

Finally, Cormier shows us the differences between Jerry and Archie by changing the
points of view within the novel.

Through these examples, we learn that Jerry and Archie have opposite personalities.
While Jerry is

Archie is

Using the changing points of view makes Cormier’s book more effective.

* Please remember to write these as joined, complete paragraphs! You must fill this in
before you move on to lined paper!
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Appendix |

OK, so you're pretty well set up with your introduction. Use the compositional risk and
the thesis to develop your introduction, but don't forget to include the title and author of
the book!

What comes next?

All body paragraphs begin with a word that starts the

What is the purpose of the topic sentence?

What comes after the topic sentence?

What is the function of the last sentence of the body paragraph?
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Now you know the way a body paragraph should work. Using that information, let's
complete the prewriting for your essay.

Reminder: Write your thesis here so you have it handy for reference.

Body Paragraph One:

Transition Word:

Topic Sentence:

List details and/or quotes that support your topic sentence/thesis. (You should have at
least five. That way you have more to choose from when writing your essay.)
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Reminder: Write your thesis here so you have it handy for reference.

Body Paragraph Two:

Transition Word:

Topic Sentence:

List details and/or quotes that support your topic sentence/thesis. (You should have at
least five. That way you have more to choose from when writing your essay.)
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Reminder: Write your thesis here so you have it handy for reference.

Body Paragraph Three:

Transition Word:

Topic Sentence:

List details and/or quotes that support your topic sentence/thesis. (You should have at
least five. That way you have more to choose from when writing your essay.)
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You have made it through the hard part! The introduction is done; the body paragraphs
are planned out, and all we have left to do is the conclusion. The conclusion is the easy
part! You're not allowed to introduce new material in the conclusion, so you don’t have
to stress out your brain!

The conclusion begins with a word. You should
avoid using the transition

Transition word:

Restatement of theses (remember to rephrase!):

Reference to compositional risk (bring your essay full circle by ending with a reference to
how you started.):





