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ABSTRACT

This qualitative research study documents the observed antecépo
experienes of a third grade remedial reading gramg thei teacher when using
authentic literacy activitie® increase student comprehension and motivation to
read.In this study, the teacher explored the psscof implementing
metacognitive reading comprehensstrategies, using diary entries as a way to
wal k in the shoes of the stories6 chara
authentic culminating literacy activities in order to engage students in reading.
During the study, the teacher stayed attuioettie needs of the students, adjusting
and implementing reading comprehension strategies as needed by the students.
The students wrote personal and reflective diary entries taking on the persona of
the character in the story and used their writing abaises for authentic literature
discussions as well as authentic culminating literacy activities. The teacher
discoveredhat giving students book choice, making them aware that they are in
control of their own comprehension, and providing them authetgrady

activities positively influenced their reading experience.
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RESEARCHER STANCE

We need to show students that reading is life. We need to show students
that reading can take them on adventures: adventures of the physical world and
adventures fathe heart. Although | always knew that reading was a way to
experience the world on many levels, it truly was not until | had children of my
own, and | saw through their eyes, that | understood how exciting and how
meaningful reading can be to a perdBath of my children are avid readers. | do
not take credit for this. | was not a teacher back then. No one told me that |
needed to read to my children from the very earliest ages in order to develop their
passion for reading and language. | read to migi@m out of boredom. We were
home a lot. We went to the library a lot. The library became a weekly outing for
us. We waited in line together to sign up for story time. We came home each
week with a bag full of books, and we could not wait to sit dowrread. At
four years old, my daughter asked to be Diana, the best friend of Anne of Green
Gables, for Halloween. At four years old, my son ran around the dining room
table recitindines from The HobbitMy husband and | read both tledsooks
aloud to ourchildren.Initiated by my children, we spent many hours together
becoming the characters, iagt out book and movie dramas. We always read
togetherWe always talked about whae were readingdly daught er 6s ea
experiences of putting on the personahef tharacters she read about in books

ignited her passion for literature, and she is now an English major in college.



Students in the primary grades are capable of a lot more than we sometimes give
them credit. This is true in the area of reading. Jusiusecstudents may still be
working hard at decoding does not mean that they cannot be astute
comprehenders of the stories they read. It is our responsibility as teachers to raise
our studentsd consciousness, fter®m t he
stories are a lot like they are in order to turn our students onto reading.

Thinking about how my own children developed an enjoyment of stories
and books and the desire to become the characters in stories and books, led me to
the desire to creatin my students the innate quest for stories, books, and all the
adventures, feelings, connections, and higher level thinking that is a natural
outgrowth of reading exposure. Many of my students do not have the kind of
access that will lead them to a deggoyment of lifelong reading for the joy of
engaging with story characters. This is what | wanted to help them understand and
develop through my study.

For the past two years | have had fourth and fifth grade students writing
their thoughts and feelingdbout their reading in personal response journals.

While doing this, | have sometimes asked the students to write in diary form from
the point of view of a character. | observed that the students seemed to be more
motivated not only to read, but alsoviaite reflectively as the character. They
seemed to like taking on the persona of the character, and it seemed to lead to

deeper comprehension and livelier discussion.



These experiences with fourth and fifth grade students, combined with my
experienceswt h my own chil drend6és | ove of the
good books, and the rollercoaster adventures of the heart, drives me to create
these experiences for third grade students who struggle with reading
comprehension and have not yet lived imk& | want the students | teach to
experience the thrild]l of wal king in the
to roam around in and relive a story <c¢h
reflective journal writing as the basis for autheniterbcy response activities. |
want my students to not only live and understand these experiences, | want them
to develop a passion for reading, and to grow and change along with the
characters they read. For these reasons | studied this question: What are
observed and reported experiences when third grade students engage in authentic

literacy activities?



LITERATURE REVIEW
Introduction
Giving students choice about the books they read has been shown to
increase reading motivation. Allowinguslents to respond to books in a response
journal based on personal thoughts, feelings, and connections incredses rea
motivation as well (Mizokawa &rening, 2000). Students who read like real
readers and who respond authentically like real readarsatigitincrease their
stamina, motivation, and comprehension. The more opportunities they have to
read, the more students build flugramnd background knowledge, the more
students have the opportunity to develop better quality comprehdRsiaio,
2004).Building fluency and comprehension needs to happen simultaneously.
Even first graders have the ability to
feelings aesthetically in order to deepen their understanding ofya(Buser,
Martinez, Fuhrken, &cDondd, 2007). Students enjoy the authentic aesthetic
conversation that develops about their reading when they respond in personal
response letter writing with their peers or their teacher. When studsptsnd
emotionally in this waythey are engaging ia transformative transaction that
leads to deeper meaning (CoxMany, 1992). This reading and writing
connection helps build studentsd higher

and evaluate what they have read (Kelly, 1990).



In addition to readin@nd writing reflectively in journals to deepen
comprehension, Gillespie (2005) found that students think deeply about their
reading when they respond through various genres. Using personal journal
reflections as the basis for creating a culminating reaalitigity gives the reader
another chance to revisit not only the text, but also their own thoughts and
feelings in order to reevaluate and come away with an even deeper understanding
of the characters, the story, and themselves

Barriers to Reading Comprehension
Decoding

Tompkins (2003) def i nidestificdtiercsoategiesg a s
to pronounce and attach meaning to an
defines four worddentification strategies to decode words: phoniassing
letter sounds and spelling patternsnalogyi using known letter patterns to figure
out unknown words; syllabic analysisising a combination of phonics and
analogy to analyze syllables in wordsidmorphemic analysis identifying root
words first to figure outinknown words. According to Tompkingading
requires that students decode rapigdyng an array of word identification
strategies as well as context clues as ttmstruct meaning simultaneously.

When readers struggle to decddgt, it is difficult for them to construct meaning.
Mesmer andGriffith (2005) state that explicit, systematic phonics instruction has

resurfaced due to federally funded initiatives such as No Child Left Behind.



Historically, explicit, systematic phonics instruction meanédLattive, direGt
and sequential teaching of phonics predominately out of the context of authentic
reading and writing activities. Mesmer and Griffith surveyed 1000 teachers in
order to see how current teachers defined explicit, systematic phonics ioatruct
When reviewed, the 362 survegtuned with a usdb answer to the question
showedhat today, teachers view explicit, systematic phonics instruction as a
combination of direct teaching and harafsactivities for high inductive student
engagementCal ki ns (2001) explains that stude
construct knowl ehdtgphonios Workmleoneedsctssbé , b u't
imbedded irinteractive reading and writing (p. 203).
Fluency and Prosody

Decoding accurately and automaticdéigds to fluency, and when
students add meaningful expression, or prosody, Rasinski (2006) calls this the
Agat eway to comprehensiono (p. 704). H
readers struggle with fluency and prosody. They spend so much timerdgcodi
that they fail to construct meaning. Effective fluency instruction, according to
Rasinski, combines teacher modeling and student practice of reading to increase
speed with simultaneous attention to prosody. Prosody is an important
component to readinigr meaning and therefore should not be overlooked.
Students who read with expression, which includes accurate intonation and

phrasing, increase their comprehension. Rasinski explains that studies have



shown that when students reread text with expredsioauthentic purposes, such
as a script for performance, or readers theater, not only are they motivated to
engage in the activity, their fluency, prosody, and comprehension increase.
Metacognition

Even when students are reading fluently and with phpsbthey are not
being metacognitive, or thinking while they are reading, BoulMaweden,
Carreker, Thornhill, and Joshi (2007) note, they will not comprehend. Boulware
Gooden et al. report that phonics, decoding, and fluency instruction are not
enoudn. Students need explicit metacognitive comprehension strategy instruction
to awaken their self control over their own construction of meaning. The more
metacognitive comprehension strategies students have at their disposal, the
greater their comprehensioBoulwareGooden et al. found that teachers often
neglect to teach these strategies while students are actively reading. In her study,
third grade students practiced several metacognitive strategies while reading:
thinking out loud while they read, id&fying the main idea and the supporting
details, using a visual representation
summary. Harvey and Goudvis (2000) offer other metacognitive strategies to
explicitly teach students so they can gabnitor their comprehension such as
making textto-self, textto-text, and texto-world connections, questioning what

they are reading, visualizing and reading with their senses to make the text come



alive, inferencing, determining what is important, and synthesizing tdegain
reflective and critical understandings.
Reading and Writing in Isolation

Synthesizing ideas to gain reflective and critical understandings also
happen when students write about their reading (Cox & Many, 1992). Fletcher
and Portalupi (1998)dal that reading inspires writing and writing inspires
reading. Bromley, Witers, and Schlimmer (1994) wattmt when reading and
writing are disconnected from each other and the content areas, student
achievement suffers. In a study, Bromley, Winters, &chlimmer (1994) found
that when resistant and struggling eight and nine year old readers and writers
collaborated with college students to read and write about fairy tales, not only did
the el ementary studentsoO corheirehensi on
motivation and self perception as readers and writers did as well.
Limited Self Perceptions as Readers

According to McTavish (2007), dchild

before they come to school from the beliefs, function, and values pétipe

with whom they are involvedo (p. 483).
intentionally nurture childrends Ilitera
good books with them. Parents al so uni

literacy, for exanple, by holding sustained conversations with them, having



children help read and write grocery lists, and having children help read recipes.
By engaging their children in intentional or unintentional literacy activities, their
children see the value ieading and writing and develop positive self perceptions
of themselves as readers and writers, an advantage for literacy success in school.
Esquith (2007) says that many distractions in and out of the home get in the way
of chil dr ends rdeading hno whemahildran db movread, their
self perceptions of themselves as readers diminishes along with their motivation.
These distractions may include Atelevis
the breakup of the family, andthe genesatlk of adult gui dancebo
states that teachersod6 reading objective
excitement of reading, instead of the stale objectives on scripted basal lessons.

Best Practices in Elementary School Reading Compreinsion
Comprehensivé.iteracy

McLaughlin (2003) defineg€omprehensive literagsaniinstructional
framewo k t hat f ost ep.8) According to Mazeoniando n 0 (
Gambrell(2003),the goal of reading instructian a comprehensivigeracy
approachs to help students become fully literate people. The goal of fully
literate people is to understand what they read and communicate with others about
their understanding. To achieve this, fully literate people bring their knowledge,
gained thragh both life experience and prior reading, to their current reading

This allows them to connect with what they already know and use these



10

experiences to understand and communicate new ideas. Fully literate people
engage and respondtteeir reading witha wide rangef intellectual and sensory
cgpabilities. Not only do thegnjoy readingbut they alsaesire to monitor and
evaluate their degree of understanding while they. r&ast practices in a
comprehensivéteracy program integrate reading andting for authentic
purposes using real literature, whole and small group direct and guided
instruction, and independent opportunities to become fully literate (Mazzoni &
Gambrell, 2003).

There are many featurés a comprehensiviéeracy program.According
to Fountas and Pinngll996),beginning inkindergarterstudents benefit from
daily integratediteracy instruction that teaches them hovdecae and
memorize sight words and hdw construct meaning. A comprehendiveracy
program imbeds phocs and comprehension instruction and builds a connection
to writing throughout the day during read alouds, shared reading, guided reading,
reading workshopgndependent reading, shared writing, interactive writing,
writing workshop, ad independent writing

Tompkins (2003) explains that tigeal of teachers is to help students
become dlly literateby providing a comprehensivéeracy approacifrom the
ealiest years. Ira comprehensiviteracy program teachers mebe needs of
individual students thrayh skill and strategy instruction taught both directly and

in context using otkevel texts as well as meaningful real world literature. This
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skill and strategy instruction ranges from phonics and decoding, to sight word
recognition and vocabulary, to tiag comprehension and writing instruction
designed to enhance studentso personal
areasso they develop inttully li terate lifelong learners
Self-Monitoring Comprehension

Along with their growing ability to actely decode, read fluently and
expressively, and construct meaning, vahégce expectations of a comprehensive
literacy program, students, starting in kindergarten, need to determine on their
own whether they understand what they read. While some studergsatjnize
when they do not understand, some students inaccurately monitor their
comprehension (Pardo, 2004). To help students accurately evaluate their
comprehension, Pardo recommends that while reading, teachers model and
students practice, with teactgupport, a host of comprehension strategies so that
students understand the value, flexibility, and usefulness of these strategies, and
students more accurately, automatically, and authentically monitor their own
comprehension. Boyles (2004) suggests thachers explain metacognition, or
thinking about oneds own thinking, to s
studentso flexible and accurate use of
correctly monitor and construct meaning while they reatnnectng to the text,
using sensory images during reading, questioning, determining importance,

inferring, monitoring or noticing when you stop understanding, and predicting.



12

Fisher and Frey (2008) caution not to teach these strategies in isolation, reminding
tteachers that the fAigoal of strategy inst
reader can activate the right strategy
Reader Response and Transactional Theory

Student s0 -monitoang their camprehersionfnanly comes
with using the strategies highlighted above but also when students respond
aesthetically to their reading. According to Rosenblatt (1994), readers respond
aesthetically when they fipay attention
ideas that words and their referents arou
that connecting to the text from past life experiences triggers an aesthetic,
personal, and emotional response, allowing readers to live in the text,
experiencing what the cleters are experiencing, so that readers create meaning
and new insights about life. As readers construct new understandings, they
continuously reevaluate what they have read. These new insights cause readers to
create clearer and more complex interpretatn s . Rosenbl att call
with the texto (p. 68). During the tran
between the reader and thetefiitThe r eader envi sions the
in their uttered thoughts and emotions, arghves the sequence of events into a
ploto (p. 68). AThe readerds main purp

the potentialities of the texto (p. 69)
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Rosenblatt (1994) suggests that students learn to take an aesthetic or
efferent stance wheeading, depending whether their purpose is enjoying a
literary experience, which would evoke an aesthetic stance, or finding
information, often in a nefiction text, which would evoke an efferent stance.
When taking an efferent stance while readingthee ader di sengages |
as much as possible from the personal a
(p. 27) . The reader is primariilthe conce
information, the guides to action, that will be left wiiim when the reading is
overo (p. 27).

While Rosenblatt (1994) describes the aesthetic and efferent stance, Cai

(2008) suggests that transactional theo
213) . However, Rosenbl anandevatuatibonasn ds, fic
efferent readingo (p. 214). Rosenbl att

examine personal factors that enter into their transaction with literary works and

critically scrutinize their responses to literary works for social, cailtu

influenceso (p. 215). As Wil helm (2008
critical stance they can Ajudge and eva
what i s read, heard, and experiencedo (

Cox and Many (1992) conducted a study cades response and
transactional theory of reading. In order to determine the stances that children

take when responding to literature and film, 38 fifth grade students participated in
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a year long study. An additional study with fourth, sixth, and eigrate
students followed. Students self selected books, wrote, and talked about what
they were reading with the researchers. Cox and Many observed three
characteristics in the aesthetic responses. First, the students pictured the stories in
theirmindsandct ual ly |Iived i n the characters?o
conflicts experienced by the characters, and trying to decide what they would do
in similar situations. Second, some students hypothesized about the stories they
were reading, and they taght about how they would change story elements.
They created literacy response activities based on their ideas. The third
characteristic was that students responded emotionally to the books and were able
to relate private personal feelings to thosehef¢haracters. Cox and Many found
that when teachers encourage an aesthetic and transactional process, reading
becomes more studecéntered as students read, as well as interpret, based on a
full range of personal experiences. The aesthetic stance thakesading
experience flow from the students and n
response that is wvital, not the teacher
Student Choice

When Cox and Many (1992) analyzed the results of the study mentioned
above, not only did they find thatudents responded aesthetically to texts, they
also found that studentsd motivation ab

when they were allowed choice. In the study, the students chose the books they
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wanted to read. Students also chose howweted to respond to their reading.
The authors stress that not every book read needs a response activity. The
Afopportunity to make choice is what 1is
found that studentsod sensewhenfallowedtoer shi p
read the books they wanted. Daniels (2
shortcomings of reading programs is that assignments, choices, texts to read, are
usually controlled by the teachero (p.
become a lifelong habit and deeply owned skill, it has to be voluntary, anchored
in feelings of pleasure and powero (p.
when students choose their own books for independent reading enjoyment
improves. However, guidae by the teacher is appropriate so students gain
experience selecting books within their reading ability and area of interest. For
guided reading, Fountas and Pinnell explain that either the teacher can select
appropriate odevel books for students, students may choose their ownon
level books with teacher guidance. Harvey and Goudvis (2000) recommend that
students choose their own books during reading workshop, suggesting a
classroom filled with many books at many different levels so all studewgs ha
access to books they want to read.
The Reading and Writing Connection

According to Cox and Many (1992gftecting and responding in writing

in a personal response journal about what is aesthetically immersestudents
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in their reading When studets respond personally, emotionally, and
intellectually to their readindhey are involved in a transactional process because
the reader creates new understandings through active personal and intellectual
interpretation.

Barone (1990) studied a heterogengy mixed groupof first through
third graders who responded in personal responseglsui@er time, she found
that several types of responses emerged: personal subjective response, response
that raised questions to clarify understanding of the samy retellings. Barone
initiated the use of dialogue journals
literary responses. Barone described dialogue journals as a place where students
write letters to the teacher about any aspect of their reading. Tdinetehen
responds in writing to the student. The student and teacher have the opportunity to
share their joys and concerns about their interpretations of th&serhealso
gave her students the option of responding in a double entry draft where the
students divide their page in half. The students write intriguing quotes on the left
side and respond to each quote on the right side of the page. The teacher may
comment back to the student. Barone found that dialogue journals and double
entry drafts yieldd rich and meaningful student responses. Starting out by writing
retellings and story summaries, students moved into capturing their concerns for
character actions, questioning and relating their concerns for characters,

developing an ability to side with particular character, making predictions, and
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making literary interpretations that clearly demonstrated deepening
comprehension. Barone found that written dialogues between students and the
text as well as between students and the teacher deepeneatiihg re
comprehension of students in primary grades.

In a personal response journal, students express their thoughts and feelings
about the text. According to Kelly (1990), the teacher may comment informally as
opposed to a lettanriting correspondence as & dialogue journal. Kelly
examined the natur e otdthelitBraturesherrahd ajpuda d er s
and how students responded using three prenogiacilitate reader response,
asking students what thewpticed in the story, bw the story mae them feel, and
what the story reminded them of in theirown lives. f i r st Kel |l yds st
responded orbt and quite briefly to th@erompts. As students gained experience
responding orally, their responses became deeper with students often agreeing
wit h each otherds comment s. Kelly found
from or al to written responses. Written
regarding the book were longer than the oral responses. Also, written responses
increased in length witpractice with some students going beyond retellings an
including emotional reactions,n di cati ng the studentsod pe
Kell yds results indicate that regardl es
prompts, students are able to go beyond lite@all and move to highdevel

thinking both intellectually and emotionally.
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Keeping a diaryrom the point of view of a charactexr another way
students can interatitrough writingwith the books they read in order to deepen
their comprehension.Merur i o (1999) found studentso
understanding of ddigatenadthiseprocess thavolvede r na |t
the students assuming the persona of a passengerTofahie while reflecting in
a diary, a character journal, ercurio calls it. Students studied the time period,
the clothing, and other aspects of their character, including societal class, in order
toimmese themselves within the character 0:s
Multi-Genre Responses

In addition to reading and writing te€tively in journals to increase
comprehension, Gillespie (200®und that students think reflectivedpout their
reading wien they respond through differeggnresThrough various imaginative
genrebased writing activities, such as editorials and mane#sGi | | espi ed s
seventh grade students wrote about the moral dilemma posed by a character in
their novels. Other genres include comic strips, song lyrics, and book jackets, to
name a few.Gillespie explains that because the students had choice with whi
genre to respond, studsnwere motivated. In additionegre responses
necessitated that students rergadlarify understandingGillespie reported that
students made texo-self-to-world connections using a muljenre response

activity.
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Hobgood (1998) reworked a tried and true found poem exercise by having
students find poems from within their personal journal reflections of the novels
they were reading. Traditionally, found poems, created from a compelling book
passage that a student cendes and breaks down into lines and stanzas, allows
them an authentic genre for sharing a p
marvels at the level of astonishment students have at their capacity to write such
compelling poems. Hobgood goes on to say thatexercise in creating found
poems benefits the studentso feelings o
understanding that the meaning they make is for their own lives. Hobgood goes
one step further to make found poems even more meaningful to thaetstude
Hobgoodods sdfaurt@aemssfronsthee petsenal response journals.
Students reead their journal entries looking for powerful gems, deleting,
condensing, and realigning their journal text to create strongesdlettive
poems. Accordingo Hobgood, this process requires that students put themselves
in the story, reflect on the internal and external character traits, and the conflict.
Writing found poems through personal response journals allows students to make
emotional connections todttext and to be able to dorsething with their
journals.

Anot her power ful genre to consider in
connection of reading and writing and art. According to Smout (1990), art is a

motivator f or stoliterdtwler espeday whea somoinedvath
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reading and writing tasks because of its ability to engage the senses further. The
ability to feel, see, and touch gives students other avenues to explore, manipulate,
and deepen understandings. Smout explhiaisthe operended and concrete
nature of artistic expression involvesidents in problersolving,organizing, and
internalizing concepts that | ead to stu
reading, writing, and art connection provides corevedys to allow students to
deepen comprehension. Smoutds students
reading, writing, and art to express the external and internal character traits of
story characters to increase compreheng\oording to Wilhelm (2008
Afartwork is as sweet a piece of metacog
Authentic Literacy Activities

Duke, PurcelGates, Hall, and Tower (2008gfine authentic literacy
activities as those activities where studeatgito gain knowledge and then
communicate this knowledge through writing for real purposes in order to provide
real audiences with information or to teach them.

According to the researchers, students engaged in authentic literacy
activities showed increases in motivation as welhasability to read and write in
various genres. During a tweear research study of genearning with 26
second and third grade teachers and their low and middle socioeconomic
students, Duke et al. (2008{udied the impact of students reading autleenti

literature and engaging in authentic writing activities with informational and
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procedura t exts in science. The researchers
increase their understanding of authentic literacy. In order to increase their
understandingfaauthentic literacy, the teachers attended summer workshops and
received weekly mentoring during the study. The researchers develogsard 3
rating sheetto measuretheut hent i ci ty of the teachers
categories: authenticity @iurpose and authenticity of text. In order for an
activity to score three points in the authenticity of purpose category, the activity
needed to serve a real purpose in the community, and not just in a classroom. In
order for an activity to score thrpeints in the authenticity of text category, the
text created must be instructional and useable by a real audience, outside the
classroom. Keeping in mind thep®int scale, in order to bring authentic literacy
activities to their students, teachers inshedy engaged the students in haods
science investigations where the students naturally generated questions to drive
the discussion. Teachers used teachable moments to drive authentic
investigations, and students read informational texts, allowing tbeaise their
own questions for further research and reading. Teachers also set up discrepant
events to allow students to raise their own questions for further study. Students
then wrote authentic procedural brochures, in response to their scieuicg, inq
for school and community use, providing real audiences for their work.

Assaf (2006) found that teaalsdace a dilemma within thesting climate

to stay true to using motivating authentic literacy practices for students, such as
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authentic peer drsissions, and responding to books in a variety of personally
meaningful ways.Mizokawa and Krening2000 say this makes difficult for
teachers whoalue a more aesthetic approacid who understand the
transformative value of the texh dhe readerGetting and keeping students
motivated to read happens when students themselves realize that their personal
life experiences help reading come to life. Moreover, through immersion in
authentic literacy practices, students realize that they control ietatipn and
expression of meaning, a very thoughdinb motivating experience.
Barriers to Best Practices in Reading Comprehension

Standardized Test Preparation

Teaching to the test takes time away from authentic learning activities,
accord ng to Assaf (2006) . When studying t
of high-stakes tesing, Assaf notes that teachers worry about the integrity of what
they know and do as best practice. We#aning administrators, trying not to
leave any child behd and worrying about test scores, mandate that teachers
replace meaningful and integrated literacy practices with skill and drill methods.
For example, according to Assaf, benchmark tests, given several times a year to
assess st udentizdtestype qunestions, can sakeasinduahras 12
days or more away from meaningful instruction. Assaf warns that test instruction
jeopardi zes teachersd yearnings to pres

instruction to nourish real readers.
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In addtion to compromising best teaching practices, teaching to the test
threates the scope of the curriculurissaf (2006) points out that teaching only
the prescribed test curriculum will help students achieve well on the test.
However, as noted above, thisy pe of teaching puts at
integrity to teach well, but also leaves behind valuable curriculum content that is
not tested.

Summary

As indicated by much research, allowing students to reflect onréagliing
through various typesf journal writing allows stdents a chance tmmerse
themselvegestheticallyn a transaction of intellectual and emotional
correspondence among their own thoughts and feelings, the thoughts and feelings
of a st or y 0 soryelanemtsa anthedr teacher (Cdx & Many, 1992).
This helpsstudents develop the independent capacity to make meaning friom the
reading. B giving the studnts opportunities to use their understandings borne
out of theirjournal reflections ashe content to create duantic multigenre
responsesstudents intertwine reading, writing, and art as they reflect further to
gain deeper meanin@eachers need to be mindful to create a meaningful and
integrateccomprehensivéteracy program, judiciously incorporating teaking

strategies, so they motivate and nurture readers for life.
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METHODOLOGY
Introduction
Ever since | read FudmtiReadersamdd Pi nnel

Writers Grades &: Teaching Comprehension, Genre, and Content Literacy
liked the idea of studés reflecting about their reading in a reading response
journal. I have had students respond in the past and was very excited from time to
time with the precious gems of personal thoughts and feelings that the students
would set to paper that reflected tihheaning the students creatidm the story.
If only I would have taken advantage of the opportunities for the students to lift
those thoughts off the page and incorporate them into authentic literacy response
activities. That is why | am eager to obsemleen elementary students engage in
authentic literacy activities.
Setting

Students from several nearby districts attend our regional charter public
school in an urban area that serves a rauliural student population in
kindergarten through twelfth gde. Parents choose to send their students to our
school. There ar810 students, 28 of whom receive free or reduced price lunch.
Students wear a uniform. The school campus contains three buildings: a
combination primary and middle school building whidukes kindergarten and
first grade and a middle school wing. The primary wing and the middle school

wing are not accessible to each other by the students. An elementary building
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contains grades two through five. The high school building is located aleoss t
street from the elementary building. The school administrators consist of the
Chief Operating Officer, The Chief Academic Officer, and two principals: one
serves the primary and elementary school and the other serves the middle school.
The Chief Acadenai Officer also serves as the high school principal. For each
grade, there are three to four classes, twéungystudents per class, through
middle school. The high school student population is still growing. Ultimately, the
population will reach 900 studts. At the primary and elementary level, each
class has one futime teacher, and each grade has ondifuk teaching
assistant. For the primary and elementtudents there are also thiReading
Specialists and one Math Specialist. Because the kfdilmovs the International
Baccalaureate curriculum, in addition to reading, math, music, art, and gym,
studentsbeginning in kindergartemave Spanish every day. Students also study
social studies and science through inquiry design in their Unitgjafrin

As one of thre&keading Specialists sharing a modest sized room, | mostly
meet with small groups of students during guided reading in a quiet corner of a
classroom where the students and | can focus with minimal distraction. For this
study | workedwith third grade students in a quiet spot in a third grade classroom.

Participants
The participants in my study are six third grade students, four boys and

two girls, who scored below grade level in reading comprehension on beginning
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of the year Develapental Reading Assessment (DRA). The students are white,
Hispanic, and African American. They are each eight years old.
Procedures
At the beginning of the school year, all students in first through fifth grade
receive a DevelopmerntReading Assessmetd assess their reading level. |

selected six thirgyrade students who scored below grade level in reading

comprehension to participate in my study. This initial assessment was the baseline

score for the students in my study. Furthermore, | recorded dadg nbmy
student observations in a field Idgnterviewed each studermineon-one using a
prereading survey (Appendix Ap learn his or her readirgabits and interesto
that | could choose a selection of high interest books from which to make our
reading selections. Moreover, | inquired if they engaged in any comprehension
self monitoring.

Before we began our first guided reading session, | took theégdsarh
the prereading survewnd selected several high interest books from which the
groupwould choose one to realdate the Great and the Missing Key, The Chalk
Box Kid,andCam Jansen and the Mystery of the UH@ order for each student

to select one book for the group to read, the group participated in a book pass.

During the book pass ¢hstudents read the back cover of the book. Then they took

a picture walk. Finally they read the first page of the book. The students then

quickly filled ou a Book Pass Survey (Appendiy Br each book. The students
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previewed each book selection in thisnner When students passed all the
books, they marked a star on the book pass survey for their preferred book. |
tabulated the results and announced the winning book. This winning book was
the first book that the group read. During the next guidedngaession, | had a
copy of our new book selectioNate the Great and the Missing Kégr each
student.

Before we began reading our first book selection, | read aloud a picture
book, The Pain and the Great Oty Judy Blume. | explained to the studetizt
while we read our firstdok selection, the students wouwldite their thaughts and
feelings about what wasappening in the book in their reading journal. | modeled
a personal reading response after the read aloud, and we discussed point of view.
The students began reading the first book selediate the Great and the
Missing Key using a guided reading approach. This means that the students
silently read from one to several pages at a time, and then we stopped and
discussed the book. Every fewydadepending on the action in the book, the
students wrote a personal response in their journal. Because the students had
trouble with their reading comprehension right from the start of reading this first
book, it was necessary for me to model seveedirgy comprehension strategies
in the context of our book: understanding point of view, wondering and asking
guestions, making predictions, making connections, using context clues, reading

with the five senses, visualizing, and becoming the charactdeathef personal
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response journals, it became necessary to model a diary entry from the point of
view of the character. In order to increase their reading comprehension, | wanted
the students to walk in the shoes of the character; one way to do this heagt
them pretend to be a character in the story, and write diary entries about what was
happening to them from the point of view of the character.
As we read this first boagelection] explained the components of a
character trid graphic organizerAppendixC) as well as modeled its completion
based on what we were learning about the main character, Nate the Great. On the
left side of the graphiorganizerthe students were asked to think about the
characteactions: vihat the charactetid, said thought, and felt. Then on the right
side the students were asked to tell what they learned about the character based on
the characterds actions. Il n other words
actions of the character. As we continued to readoadk selection, we
compl eted the character grid together a
external and internal character traits. This way the students received the practice
they needed in order to complete this type of graphic organizer with minimal
teacher assistance when we moved into our second book selection.
After we finished reading the book, completed the diary entries, and
completed the character trait graphic organizer, the students used all this
information and the reading comprehensitvategies they practiced while

reading to complete their first authentic literacy activity. The students created a
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bulletin board for the hallway explaining the reading comprehension strategies
they used. All the information came from their diaries. htietin board
informed all students of strategies they can use while reading to help them better
understand and enjoy their reading.

For our second book selection, again the students participated in a book
pass and completadde book pas survey (AppendiB). The students chose
betweerReady Freddy and The King of Show and Tell, Freckle Juice, and
Horrible Harry and the Ant InvasiorAgain, the students wrote diary entries
while reading the book from the point of view of the main character. The students
kept track of the charactersod citharacter
graphic organizer (Appendix)CAs a culminating authentic response activity, the
students created character graffiti using the content from their book, their diary
entries, ad their character trait graphic organizer. Character graffiti began with
making two outlines of a studentods body
characters from the book. The students turned the outlines into characters from
the book using crayons tadd detail. Using the information in the diaries and on
their character trait graphic organizer
actions and what they came to understan
based on these actions. Thereloter graffiti outlines were hung in the hall. The
students6é explanatory sentences hung ne

alike were able to use the character graffiti as authentic learning tools to help
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them understand the application of gscharacter actions as clues for drawing

conclusions about a characteringtheyseer sona

of details from the book as a way to support a charactesélaction. | further
a s s e s s e dunderstandirg oftclea@cteaits. The students listened to a
read aloudAr t hur 6 s ,bydarc BPawp. Btydents answered an epen
ended questiom their journals Choose a word to describe Arthur. Support your
response using twaetails from the storyAt the end of thestudy, | interviewed
each student, onen-one using a post readj survey (Appendix D) to compare
his or her reading habits amderestdo the prereading survey, as well as
determine how well the students grew in their ability to communicate about
reading omprehension strategies. Midway through the study, | condstieént
interviewsto gather their thoughts about reading and reading gFaughermore,
| gathered data in field log notes, studeéiairy entriesstudent responses to open
ended questionsnd their authentic literature response activities.
Data Sources

| analyzed various sources of data to triangulate, monitor, and document
student progress. | kept a field log where | made notes on my student
observationsl conducted student prand posteading surveyd.interviewed

students and gave students book pass surveys to investigdent book interest.

lusedi nf or mati on in the studentsdé diary

organizers that students completed independently provided mardrdatdition,

er
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thestudat s6 cul mi nat i nagotharauthentid way tedett data,o vi d e c

as wel |l eesponseouhe eperended question.
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TRUSTWORTHINESS STATEMENT

My research study adhered to the criteria set forth bydkieks (2006) to
ensure research validity and ethics. | gave my students voice by questioning them
about what was occurring, by allowing their discoveries to impact and transform
the studybés direction, by stayieadg, f | exi
and by being ready to do what was required to help them achieve success.
Mor eover, Il triangul ated my data source
gathered multiple data sources in a systematic way at different points during the
study: pre ad post reading assessments, interviews, pre and post reading
surveys, participant observations recorded and analyzed in a field log, reading
journal entries, and book response outcomes. Analyzing data along this
continuum helped me decide at any poirgtihtegies were working or not
working for the students. | needed to know this so that | could change course and
do more research to help the students. My research study group members helped
me clarify occurrences, helped me keep in mind the objeaivey study,
helped me see things | might not otherwise have seen, and provided me with fresh
perspective of my analysis.

| adhered to the fAethical guidelines
as indicated by Holly, Arhar, and Kasten (2005). | neegiclearance from the
Human SubjectinternalReview Board from Moravian College to conduct this

study(Appendix E) | ensured studentsd confiden:
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removing their names from any documents, not using any information against
themand keeping all the data in a | ocked
and rights by allowing them to personally recuse themselves, or have a parent
recuse them from the study with no penadligought the written permission of the
school princial (Appendix F) keeping the principal informed during all phases

of the study.Furthermore, | obtained both student and parental permission
(AppendixG) to participate in the study. | was sedflective at all times to

ensure no bias was evident, esakgin light of my bias to want my students to
show growth. Being selfeflective at all times helped me honestly analyze and
report data, and helped me communicate honestly with my research study group
members who were willing to enlighten me should liag interfere with my
interpretation of data or any study procedures at any time.

In addition to my bias of wanting all my students to show growth, another
bias is that | have a hard time understanding how some parents do not read to their
children or povide them with books. Books are free at the library. Books are
very inexpensive at garage sales and second hand bookstores. There are social
agencies that provide free books to children. Furthermore, parents need to model
reading behaviors for the ctifen. It does no good to for parents to tell their
children to go and read and then they, the parents, turn on the television. But |
know that | have to temper this bias with the understanding that life is

complicated for many people. Many parents am@pting alone after working all
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day long, perhaps even all night long, or both. On top that come the
responsibilities for all the chores, all while parenting. | understand that not taking
children to the library is not intentional; it just may be impdssilm light of this
bias comes my sincere acknowleagnt and belief that my students are all highly
capable. | am determined never to give up on my students by providing all of
them with high expectations, book choice, group discussion and voice, time fo
personal reflection, authentic reading activities, and an open mind and heart to
help them all be successful. | will communicate honestly and completely with my
research study group members so they may enlighten me should any signs of bias
be evident dung my research study.

Lastly, although this study lasted approximately twelve weeks, with
results limited in scope, hopefully the results indicate and underscore the research

into selected best practices in literacy instruction.
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MY STORY
Getting Started

At the beginning of the school year struggling readers, those reading
below graddevel,ar e i ndenti fied in each <c¢cl ass
Developmental Reading AssessmeRA). A group of six thirdgrade students,
identified as strugling readerdecame partipants in my study: Ray, Ava, Nick,
Maya,Josh,and Caleb

| knew all these students except Njetew to our school this yeaBut
honestly,l ratherplanned my study with Ray, Ava, Mayad Joshin mind.
Havingthese studeastlast year in readinggup,| knew them asvonderfully
sweet boys and girls, but asaderghey struggled with comprehension, decoding,
and reading motivation. A second gradendedast yearthese students made a
lot of progress with decoding and comapensionand whilethey seemed
motivatedto read during our reading timeysng goodbye at the end of the
school year made me sad because | douimt@dmuch they would reaalver the
summer.

When they returned to scblan September, clearthe resuk of their
DRA showed they eadbacktracked in their reading because of reading sermm
slide. Thisoccurs when students do not read over the summer. When they come
back to shool in Septembestudents suffer a loss sbme of the reding gains

masteredhe previous school yearhey must make up this setback before they

a)
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begin to make new gains ing current grade. This clearly happened to the
students in my group.
Your Reading Life

Now that | had my group conductedh prereading surveysee Figurel).
| wanted to knw about their reading life. Mayéesto read in her room when
bored. She reads for 20 to 30 minutes usually about times a week;lthough,
sometimes Mayaeadswhen she has nothing else to do, like when alone or with
only her bigsister and mother in the houseon Fridays, Saturday, and Sundays.
Mayaqualified all this by saying thater teacherequires thento read 20 minutes
a night for homework, but she said that she really doleecause she finds
reading fun Mayalikesto readJunie B.JonesFlat Stanley andCam Jansen
books. Mayaexplainedthat the reason sheas, not only does she like reading,
butshe wants to be the greatest reading teacher or librarian when she grows up,
herreadinggoal.If Mayawerestrandedn a desert island she would take the
following books: Charlie and the Chocolate Factoer favorite book)June B.
Jones Goes to JaibtndCam JansenMystery of the Birthday Party

Josh on the othehand with noreading goato articulate, saysdreads
becausdis Mom makes him. Jostays that he reads in a quiet place in his home
for ten minutes a night, wuswually three
Saturday or Suneda yiBoe c afuvBhey 2ot 0ls ansokt a sc

d o n 6 torelad. k 'akes away from outside time. | have to do my homework
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before | go outside, and | never go outside. | go to Creative Kids where | play and

do homework. After dinner | play games
readi negd SBpidérMama kd space booksfilof hyeyou ew@Iod
stranded on a desert island, what books
dondt reahbhy haweubdlkshhmftt IOy .r efpButedyou
books you enjoy, dondét kymuds WHatbh oanrkes ?yo0
space books and cobra snakes, or where

Nick, a new student at our school is small in statowébig on smiles.

ot

T e | dbouhyeur reading life, Nickdo kbd askRWher e, when, how

howd t en do you r e a cftboaryatischdoliokwhentmgdmr ead i n

is cooking. | read for twenty mutes but not everyday because Mom aiad Bre

not t og et hNickalsa likgs oeadeiniedB. Joneslf stranded on a

desert island Nickvould chosésoose Bumpbooks,Amber Browrbooks, and of

courseJunieB.Joneboo k s . Al | ove dmirl ibo@ ktlsréeldo jhes ts

of them from the library; two are in my boblg and one is in my desk, $aigl

excitedly. A dding gpadNick ,c owh alt swd u ladl riet be ? (

completely charme . ATo read aagertotmake ménhappy. e s pond e
Ava, a tall beautiful girl, andrmonly childlives with her mother and

grandmother. Avidikes to read everglay at school in the daroom during silent

sustained reading time. She says she reads during this time, which is about 15

minut es. ADo you 7%c abtl aastk Golme ,f cArv ah o me wo r k
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whispered Ava likesto readCaptain UnderpantandAmelia Bedelidbooks, and
she wuld like to have these as well as sticker books should séiedneled on a
desert islandShe says that she likes to read for fun, and skerdd have a
reading goal. Avaxplains that her favorite kinds of books @aptain
Underpantdecause it hashapters.

ACa,l ewhere do you |ike to read?06 Aln
and on an airplane because 1 t0s boring
when | get home from school after | do my homework. | read for about one
hour . o0AReablyastounded. dia'youo rfedaas f olr
readeveray when | get home, plus in school
have you belexRedboadti ngPodidndt remember t
has 74 pages, and so far | have read [2also rea®pider Man 3andCaptain
Underpantd o o kisWhoy do you | PkefiTo geadsm&at ghb
facts about stuff, an@ause | want to, too. My reading goal is to read 100 $ook
for the book contest my teachisthaving in our classom. If | could bring books
on a desert island | would bring riyRexbook, Captain Underpants: Night of
the Living Boogers Part,2and a book about how to live in the desert. My favorite
kind of bookis how to make a house out of wocalise | wanto knov how to
buil d a h ameseallioonk ereath.a i d

ARaywhere do you |i ke to read?0 fAOn

upside down or with one hand. o6 AReally?
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Student What do you do to help you undersind what you read? What do you
do when you are reading and the story does not make sense?

Maya I get interested in the book an
word | skip it and go back and
picture walk.

Josh | think about what they are saying. | keep going but then | go back.

Nick I sound out the words. I say, 0

it means. 06

Ava I think what it is and | ask questions. | look back.
Caleb | focus. | ask an adult. | stop reading the book
Ray I try not to think about food.

Why the problem comes. | ask whoever is around. | think of it another

again.

Figure 1. On the preeading survey the students answered the questions: Wt
do you do to help you read? What do you do when you are reading and the
does not make sense?
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bring a book toalt he?¢pah kauserhgaWiaeh™, r e
and read during the commer ci MdgisTrae i Wh a
House: Hour of the Olympic$read because | am hogito win a prize in my
teacthentbtest . 0 ADo you r eametfiomme sa niyt 6ost hleil
in your mind with pictures, and | want
could bring three books on a degsland | would bring a puzzle book, a read
aloud bookTreasure PlanetandBeauty and the Bead¥ly favorite kindsof
books are chapter books about what people do and fantasy books that have magic
and sword fights. o

In the prereading survey | wanted to find out what reading
comprehension strategitee students used asked two questions on the survey
to probe the thoughts: 1) What do you do to help you understand what you
read? and 2) What do you do when you are reading and the story does not make
sense?

While intrigued with some of their responses to éhego questions,
especi afrebpgnseRaughtdsl ask my Mommy, 0 and #dl
booko | ead me to believe that the stude
understand what they are readir®pme students saidh ey fAsounded it
They have an idea of what to do when they cannot read a ldrdot any clear

idea of what to do when théosy does not make senses ifthey are not aware

thatthe story should make sensethat sometimes while they retitere comes a
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time when what they are reading does not make any sense to them, and this
should cause them to st@od think and solve this dileman
Please Pass the Book

Because these students reladependently within a range obaginning
to mid second grade level, | scanned the bookshelves in the reading room to find a
motivating selectiof easy chaptdsooks or our first book pass. Aright day
the sun warmed me &scanned the bookshelves for atimating combination of
books.l reached foa new clean looking set dfate the Great and the Missing
Keybooks. Maybe the students wdudde drawn tats bright orangeover. The
Cam Jansen and the Mystery of theO setcaught my eye. Did ndflayatell
me she likedCam Jansen and the Mystery of the Birthday Pavtgybe Maya
would like thisbook.We do notreally have a great collectiaf books at
reading level that would appeal to third graders. If you recall eiptéreading
survey, both AvaandRayai d t hey | i ke t®mehevad fnchapt
young studentteel that reading chapter books makes them real readers. They
ignore the difficulty and the fact they do not understand the events in the story.
Withthisinmind] di d not want to bring books | a
students.Certainly,l only wanted to present thewith a selection of bookihey
could read andamprehend successfully, but the books had to look like real

chapter books. The only other book | felt fit the,bithe Chalk Box Ki, | knew
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intuitively the stidents would eliminatbecause itsld and worn conditionBut |
had no choice. | saw nothimgse appropriate on the shelves.
AHer e i s Mrs.salrdo,hoa pMrisl.fowiopon gt he c | as

ever yone t ofdeingtReqyoot namrednesslof Mrs. Léngtudents.

AHI Mros .Ceflledo utt i filso ni cesofthoil Wleeimek e, 0
call your name please come andedthe t by t
studenténames, andthey cane . ACriss cr odas kiptp.l esmace

aretoooldbr me t o t el Isitthabway vwhénave cométaigroug et 0 s
because we do not Simcalkmow all these students, amdove m. 0
chatted a bit already whemnet individually with them tdill o ut the prereading
survey,wegb ri ght to business. AToday you &
wearegoingd r ead t oget he edatentivelablaidtiggehoake nt s st
choices on the floor. fAWe are going to
works. o fADi dnoét askedVdya nevehmissingladbedtOhy ear ? 0
yeah, | r enCaebbfeWe o0d iad dtebbioes Starbtickle t h e
book,edRagpl AiThat was saaifdu nlnayu gbhoionkg, .0 fARFaiyr
the cover, then read the back cover, and finally take a picture walk. Then fill out

a book pass sheet for each book. I will give yobook tcstartwith, and once you

preview this first book, then do the others, one at a time. When you are done

looking at all three books, put a star on the sheet of the book you want to read.

Keep it to yourself. D okiyOutpick. lavant y our n e
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everyone to do their own thinking and make theirownchokeny questi ons?
ACan liggauant hae bpapeCalhentabusdasti call y. i
woul d be gdeat, o | smile

AThoinse | ooks cr E€adegbrgferring tethe oltiChadlkBexd
Kidbook. #fAltds akeNateghe &ngat & n Naidd lefii Kbe efip ilt t o
your s el fedthemhicely. eNotionydlid the students enjoy looking over
the books, they also likikhe freedom | gave them to choose which othey
could look at the books, and that they codibdit at their own pace. Not in any
hurry, itactually took two 2éminute small group p&ds to complete the book
passjncluding filling out the book pass sheets. The students handled the books
carefullyand curiously. It seemed that the studeleifberated mostlipetween
Nate the Greaand theCam Janseibod, these being in the newest, brightest
condition, but also these booltm well-known series seemed familiar to them.
The Cam Jansenwith itsintriguing and colorful illustration of BFO on the
coverandN at e t h eoveG &eghtbrangecontrasted strikingly to the
grayish blue and ragged corneite Chalk Box KI book

Comprehension Detectives

| wanted to keep the suspense high, gl Inot unveil the most popular
book choice for a couple of days. We had some read aloud work to do first
anyway. I wanted to review some basic

about a time when a brother [|Iposderedt er , fr
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aloud AMy big brother al ways boHédtadls s me w
me | d6m t oos psolkcew,ugp Ranyst ant |l y. AHow ol d
curiously | thought Raywas an only chd . AMIi chaefiMy seil®t er i s

anmying, 0 addedSKealed al ways hogging the 1

fight about the toys. He is so annoying, andthenwg et i n trowubl e, o
AMYy | ittl e ysinsetrevre sg edt.sd eodnSdnmee d oMad yavs me
AMy brwowdyhhggrs t he TV, 0 added J, 06 héd asikVh a't

3t

| donott hhreawse obrr si stserfds | §.shii®ideapdmde d
ever annoy Yy oshddloherihead rokl old themAhatéhaving the
feeling of being annoyed would help themderstand how the brother and sister
in our story feel. | read the stoffihe Pain and the Great Onley Judy Blume.
Thefirst half of the story, toldrom the point of view of théig sister, describes
her younger brother, a pain in the nedlthe secondhalf of the storytold from
the poirt of view of the little brother, describes hév@does not understand why
his older sister thinks she is so gréét only dd | wantto discuss point of view
and review how tadentify the speaker in the story in erdo help understand the
story, | also wanted to review making a personal cotioaco help reading
comprehension.

Right awaythe students understood the twotpaf the book and could
identify the speaker in each parhey could easyl retell the stoy oncefinished.

Not only did we discuss point of viewut | alsohad the studesttell me how
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they identified the speaker each section to review using details from sty to
support their answerbppingto anticipate the learningecause theseustents
will have to be able to give details from the story to support their answers when
they take their PSSA Reading Assessment later in the winter.

The next stepmodelng a personal connection the story in a journal
entry, followed fiwhen | read tis story | am reminded of the time when my little
brother was always allowed drinks in the car, but I, the big sister,avasin 0
wrote for them:

Dear Mrs. Cro,

When | readThe Pain and the Great Oitereminded me of when

my younger bother, Steven, valittle. My Mom always let him have drinks in
the car. But | was not allowed to have drinks in the car. This reminds me of when
the Ilittle brother in the story gets de
and the sister does not.

| stopped writng at this point to explain thétst | wrote abouiny
personal connection and néxteeded to refer to and write about the pathie
story where | connectedThen | asked the students to make a connection to the
story. All sixhands wentup. Imotll Avabs response in a jour

Dear Mrs. Cro,

This story,The Pain and the Great Onpeeminds me of Hannah

Montana when Hannah and Jackson have to share the same bathroom. When they
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are brushing their teeth, Hannah spits on Jackson. When tbag @atching
they areniceebut when hedés not, they fight. TFh
Hannah thinks sheods thebigsiger ¢ttthiamk sl aclkes®da
than thdittle brother.

ACan we br i askeddoshr ¢ Nyt & ?Pdpickdya i d
motioning the others to our little circle. Our group meets from 10:50 until 11:10.
The roomcrackles with snack wrappers, busy workers] chatterl feel badly

about telling Josh and the group that they cabnag their snack torgo u .1 | fil

let you have snack sortimes during group, but not when we have a lot of

directions to follow and writing to do,
eat and write, especially since weoOore |
your journal writing.o

We reviewed the personal connection journal entry | modeled for them. |
wanted to make it clear to them that the reason for the journal enfrizédPain
and the Great Os makinga connection to theown life, would help thenget
into the story by understanding howachcters in the story feel. Regised his
hand and asked, @ What alithfecharactersdrefeeling unde
because | only understand how thesst er f eel s ? Qbeéalse,aft 6 s o0k a
course, when yware reading you might not always understand hothall
characters are feeling. od may just understaritbw one cheacter is feeling

That is okay becaud®y understanding that one character, it will help you
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understand what is happening in the stony why characters act the way they
do. 0odtiheaper sonal connection diary entr
write your own personal connection journal eriifyreviewed the journal entry |
wrote with special emphasis on how after | gave a speatstiail from my own
life of my connection to the story, | then gave a specific detail from the story to
supportmy connection and how #ctually related to something that happened in
the story.
| handed out their journals one by aared talked to each orabdout a
personal conectionarnd made sure they each knew a detail from the $tory
support and tie back to their personal connection. | had to explain my directions
three times, referring back to the journal entry | modeled, before | felt everyone
undestood, and saw what they were writing alignedth my directions.
AJowhats your connection to the story?

to write anything downii When t he sister eoukodou$di moa

he repliedi T hsaatgr@at exmple fromthestoryd | answered encour
AWrite t 8tildotwditmgvinN®w t el | me what does it
your own | ife?d6 AWhat did you say?0 he

swim and the brother not being able to swemmd you of something in your
own | ife?0 AWhdbnéat e kaglmaw to’hd nElianrgk st ar e

having trouble as well, needed tilieectionsrepeatedeveral times, bt in the end
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Nick independently wrote the detail from the story to supp@tersonal
connection he made (see Fig@je
With Joshstill thinking and fidgeting with his pencil,checked in on
Maya, Ray, and CaleM a y alétasl showed anisinterpretation of the storWe
talked about the story agaiR.a y a n d joutnal lergylstiowed me that they
made a personal connection to the story and related ispecific detail to the
storyiHow ar e y @ Whatli®your gonnéctos to the sister being able
to swimandthe brotherot bei ng abl @ gto rnEswoodPlitéd | as|
reminds me of when my brother canlolck fipson t he di vi ng board
(see FigureBl s t hat gotodi?sdO af YgerseattHwaonnect i on
excitedly. fla¥Ihnéeds so mutharoddidgdviays soaunsure of
himself, his lack of confidence cripples hirhhave seen this before in him many
times.He comes upvith good smart answers sometimes, but so unsure of himself

hefrequently asks before commiitn g t o hi s answer, #Als thi



Figure2 Ni ckdés personal <co
the book,The Pain and the Great Onley Judy Blume.

Figure 3  Jsgpser$oidal connection journattey to
the book, The Pain and the Great One by Judy Blur

49
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| wanted to rurthroughthe reading comprehension strategies before we
started our choice booklate the Great and the Missing Keyhe students still
did notknow this bookwvon the most votesThe next readingomprehension
strategy to revieweading with all ofyour senses and visualizing, would be
modeled with aeadaloud of two Jack Prelutsky poenihere Was a Tiny Baker
andIn a Winter MeadowAs | read the poems, the students closed their eyes. |
wanted them to focus on what they wéreling, seeing, hemg, and tasting.
Students worked enthusiastically wheeygot todraw how they experiencede
poems throughhieir five senses (see Figures 64gfi Can |  wny pictuee wh at
shows ?0 as kefdl hGaatl ewbo ul d thbaet gtroeoa,t . Mr si.C aGr
asked Nicks mi | i ng. Y e s , Becaduse bhisdificully dritiige gr e at
Calebimpressedne when heasked to write what his pictushowedHe goes to
occupational therapy for his penmanship and fine motdssksoonall the
students busily wroterhat their pictures showetexplained that while we read
our first book,| want them to use their senses to make a movie in their mind abo
what happens in the story AWhat book are we going to
once.iYou will find owaitomotrbwaod fhemaet

pencils, and standing to go back to theirseats i Have a great day,



51

T con
ICC//L Near 4x um
SQQ»JM'/Y} Sclenm ‘

o Pla)
(i (7Y
e —— =
Iy
E Con
fell ‘/‘}\L
Wil

&

Figure 4 Maya used her senses as she listened to the p
There Was a Tiny Bakeboy Jack Prelutsky.
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Figure 5. Ava used her senses as she listened to the po
In a Winter Meadowby Jack Prelutsky.
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ADo you have the book? DNatetheo u h av e
Great It had the fun pagesintheliac 0 s mi | eerdt MMasyiaast i cal | y.
for Cam Jansen 0  aid softly. | slowly pulledhe pile of orange haks from

my g r e e n,Natathe Greitéral she Missing Kggt the most voteg |
respongdiWhat i s the genekilotf 64 hfiiscabedok ?® C:
out . AWhanh?Bi idh ofystiectyi i Wheatq dioelsl ya o
book have in it thaedfrBanked $iintg ani myss tnagr,
responded. G6@GakbuediWhadddled youedned@d €l hg scl
are little pieces of information to lead you closesto | vi ng t he myst er )
saidsuccinctl!l vy. AWhat el se dede si Shmgmeytst e r
suspici ous, 00 usto.mefoMoomllowre dldeali | , 0 someone
added h&at does t he etdr aliNew e aadowtranad ilo nas k
somet hi regpondedRé@pvpecsabndr s ufgntituedes, 0 Ray
iwhat 6s t hat g laaksdspoirtitgitorthg pictuselon tleset of

t he b omadgnifyingighs s, Gpokewps hf or the first ti me.
call the person who solves theednysti@Ay
det ect i whoyted | t@rredteNick who hadbeen rather quiet this whole

time. A Do you knoea enchtaitv et hnee ayreesn 3o plifadeo . 0 1 |
explaintoNickvhat a detective means?0 AA detec
tosol ve mysteries. o fiThank yoou, nARMey .|oe afrDn

about mysteriesamtlet ect i ves | ast yelherCasebféhe mo st
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Hungry Stanger You wer enot Is@ne ef uskknoiw i littke mmored h e n
about mysteries because we talked about some of thisindsecgnr ade. 0 | s a
made Nickfeel better. | coulddll he might be feeling a little overwhelmed by all

the information the other students knew, and | just wantethte himfeel

better. A native Spanish speakigyst wanted to clarify that Nicknderstood the
vocabulary.

ACan any of yosu tnma kmy sctedirnidéetsndddd maln aa s k
Jones, call&@labeb AOh, yeah,glthhé achaMckomeasdd
Al t r e nofithe doardyames Clue, and when my first grade teacher would
hide stuff,andwehado | ook f or cMayaelearlydpassadmuu nci at e
the books. Immediatelyre students tuedto the funny pages at the eofithe
book. ACampawe ?neddakkei « | ook at it now
couple more minutes. We can start read
happy and hopeful about the reading tivatld start tomorrow.

AOkay, Mr s . CrdM&.dongsayas Ipval&intd theh e a r
room. The students quickly gradédtheir pencils and headto ou little corner. |
quickly passed out the books and ttildm to quietly read pages 7 to 11, five
pages withonlyahalfagae of t ext o nmoeexlodertpmege. A Ni
pl ease. Pl ease whisper read so | can h
| would like verymucht o hear vy oreadfluetly go.l knewNhisovaa

good book forhimi Wh aéed | i ng t heé s tidMhy? 0 sl tdiek s pe
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story?o0d!l rfelphhea @&darirmg otrh @ ss ttQuickly, 0 answe
befae | could respond, Avepokeu p, A No, Natcr y.so tfeHHd w ndyo
youknowd ledaskiBecaussaysghfilawdlptietthe Gr
Nat@Tmat 6s exacotly right, Ava

| reread the pagedoudas the students followed along. | modeled reading
with expression as we talked about our reading cehgnsion strategies of
visualizing, and using our five senses to make a mowarimind while we read.
| askedJosh Wifio was tellingthe storg? il donét . Wetalked 0 he sa@
again how the | in the storg Natebecause just like Avsaid on thevery first
page, the author writes, nbaltleNate the G
disappointed that Josh and Raad trouble with this because in second grade we
spent a lot of time gomover point ofview, and | knew that Mrs. Longpnstantly
talkedabout point of view whenever the studergad The students reread the
pages out loud to their neighbor so that everyone could practice reading with
expression. We talked about how good readers do this not only when they read
aloud butalsowhenthey ead i n their minds. i We wan
voices in ouredtraimnds, 06 | remind

When the students came to group again, | had them reread the first five
pages of the book. In addition to comprehension, these studenéslteebdild
up theirfluency andprosody | wanedto review another reading comprehension

strategy. fiBoys and girls, good readers
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are reading to help them ehdéWbaandr ehg
wondering about theary, or what questionsdoyouteav so f ar about t}
| macke alistas the studentsseait al ki ng. filnsg stoomesotneea | g ot h e
Mayasaidr i ght awWay .e fi Wiklel Annigqédsckbyg, 0f8hg
Nat e afr ai d wvohdedd.&Calgh@sked R&iy s Rosamond goin
the key?0 fnlisgobpgdeéno ffndAnbhe akdedj, 0 sai d
A Wh athe cat fook it? Jostesponded A Di d t h ekegdfthe k nock t h
t abl e?added MdWaybe Anni e ef otrhgeo th otuhsee .koey i
AfGood readers al so make preddificMhiaans
do you think might happemi t he st or y$okeupighmeadiately, May a
AAnnie will find the key and Nate wil/
a n 'y mo The kep might break when Nate find®it, sai d Bady .fAl Ni ck
think Fang at eaddeti e N Re g adnihaikdya and timen they have
t he pSatrutdyeendt s wrote three fAl wonmeder o st a

prediction in their journals (seFigure 6).



/! wonder [ f Nate w
1 dog.

/s she going to find the key?

1 wonder if they will find the key.
Are they not going to find them?

1 wonder if he is going to the

! think Fang is eating it.  Nick party.

Why is Nate the Great afraid of Fang?

Where will they find the key? How will
they find it?

The key might break when he finds It.
Ray

| wonder if the cat knocked the key off
the table.

| wonder if she hides it.

| think the key gets lost. Josh

I wonder if Sludge will find
the key.

| wonder if Rosamond
took the key.

I wonder if Fang  gets lost.

Did the dog take the key?

| think Rosamond is going to
steal the key. Caleb

Ava
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Figure 6 Students wondequestion, and predict what will happen next.
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We moved on with reading the next feages. Some of the students,
confused why Nate does foti k e R o0 s g, FRangtltbidght thdt dlate does
not like dogs irgeneral. Especially proud of Ayahe reminded us thaiaké does
have his own dodsludge, so he must like dogs, just not Fang.réiewed the
reasons why, citing evidenceim the story. We also revi@a point of view, and
everyone, clear that Nate tells the sto
to Nate.Then we discussed what we knew about the characters so far: Nate,
Rosamond, and Annie. We also discussed how Annie feels about Fang, her dog
citing evidence from the story.

The next few pages of the book proved to be fun buterigihg. Caleb
excited becauseursive writing appears imanoteNate writedo his momgcried
outhi Il canodt erMes&Cb, dlhimeemdthel Nick od Goveol lto
go, 0 I|.Whem!| ieecer yone i s on page edile, wedl
students readWhahedoetset hlaodouavobdia siikc as e 0
AThink about how the author is using that word in the story. What does it mean
fora detective to bk Abh meamasefPbat hephka
solve. The case isthe mysterytha¢ e ds t o b eotateddefintiveld , 0 Ray
AExcell ent. 0

As we read further, Ava s ked, AWhatodos a drainpipe’
drainpipe® Nick repeated. We discusd the word. Apicture of adrainpipe on

the page left me curioubat these two students could not make a connection
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between the word and the pictuBat once they knew the definition for drainpipe

they made all kindsof connembs Al have one explainedf house
Aand when it rains all Todaewewalsotmetanegus hes
character in the story, Oliver. | asked the students to write three things they knew

about Oliver so far. Since they did nobshhis picture yet in the story, | asked

the students to draw a picture of what Oliver looks like in their mind. Just as a

review, | also asked the students to writeéhthings they krve about Nate,

Annie, and Rosamondsing details from the story (sEgure 7).They all aked

if they could draw picturesf these character&.l dondét know anythi
Annie. What page is about Annie? She wr
know anything aexawltaiAmend edios tJroesshsi ngl y.
page aboufnnie,Josh | f you dondét remember what vy
you go back amrhtdgreddhe lrespanedd hg key?0
uncertain. The othersyscessfully respondingnd drawing in their jornals,

made me wonder why Josbuld not It disappointed me that Joagonized about

this because we really had talked about Annie, Nate, and Rosamond quite a bit

since starting the boolOliver, the only charactemot discused, yet Joslisted

what he knew about Oler. He listed wiat he knew about Nate. WiAnnie

causedhis troublefor him confused me. &t rereading, Joskhut down. He kept

saying hadid notknow anything about Anni@&Vhen he asked me if Annie wrote

the shiny note,
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Hick says - Annie  loves

/ Fang. Annie is giving Fang
a patty.

Maya says - Antde has a dog.
Annie likes parties. Nate is her
% hest friend.

AN
N ¢

Ray says - Annie loves
Fang. Annie lost her key.
Annie needs Nate's help.

Josh says -

Caleb says - Annde likes
parties. Annie loves dogs
Annie lost het key.

Ava says - Annde lost her
key. Annie has a dog. Ann
loves her dog.

AN
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collects shityy things.
Cliver is a pest. Oliver
gets a pieture of the sun )

RN
Nick says - Oliver \
Y

Maya says - Oliver is a pest.

He collects shiny things, /
and he has pictures of
the sun.

¥

-

Ray says - Oliveris a
pest. He collects shiny
stuff. He has pins, poison \

vy, a gold ring, and .
shiny bottle caps. \
Tosh says - Oliveris a \\ .
pest. Oliver collects shiny \_\
things: atin car, safety .
pitis, badges, poison ivy. \ 3
Ly
Caleb says - Olivet is a pest.
He collects things. He likes
shiryy things
Ava says - Oliver is their best
friend, and he iz a pest, and
he collect shiny things.

Figure 7. Students write wha
they know about the Annie,
Nate, and Oliver in the book,
Nate the Great and the
Missing Key



